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Prof. Dr . Ce
EPDAD Y°netim

SUNUK

Bu bil diri kitabRr ogEjaintl iaglérerkicdiétjgflamb k er i dar be (
Dejerl endir me vV e Akredi t aakademik hafag z @eif m d e[kEP DDA DU ms u z
taraf éndan Yel déez Tekni k ajllniev gl Kietdeesni 18 @ Kveatréraéa mc ¢
l'niversitesi jitim F2Ak¢lhiell girnini n gied bhikn Imi J vgl ep aly9
Mayés 2017 tarihinde Kstagqéruléldlae kdti¢izremilketniern. BBr | dt
Ul usl ararase ¥Jret masyon Ej s ayeams é 2é& 0'Akir egdd -te n-ciyalvira K t ¢
Kongresi  [ITEAC]'nde  sunulan  bildirilerden araya getirerek akreditasyo

ol ukmaktader . Burada yer kamheg ami sby'drddrru'ldaa yyear zi anr el
;?:]gl;(rarldﬁqr}(tlﬁorn.gremh detglmreanka Wemz kEAC 2017 KUsu
farkendayez; tespit ve Yo
Bir kalite ajansé olarak ¥£BDAPMMéa omiagwpokate] emtakar
ejitiminde kal iydrak dahgnteliki c e gi°mie, s KjolRapreen iin e&kmsi | i , EP
°7T retmenl er yetiktiril mesiyge ¢kagt eadagr bgl ammadket] éerr.l e
mi syonun ger-ekl ekmesi bel®°rinekko kalll dvyalraérna kvaeg wa& | aum ma g1
bajl éder . Bunl arén bakéndaj] faf) man my etaiykdtaikrl me émy dkuall
géevenceberispag eol uml u tut uonl ngaesl & dkétri.r nBeulneurni ntie mel ned
destekleyecek birake di t asyon k¢l t ¢gryinyg saksaerkogijret i mb) kal it e
biim-sel bil gi cretimi ve paybhapréma@adee mac)- dlyégk malnaerkd e
kekfi ve taneétéemé gerevme ktEePdDADOeBPOAD i ashde gl alr @eme
ol madeéej] é hal de ona ili kkitresbiedebélkgesiulyaeknmalseemei 4 i
ol mazsa ol mazl ar ol an bu «kbamatpdraerotaralogragram-flee ma&ndz e me
-0 zliamr cretmi ktir. Bunl ar édonduelinmalsnéednélri.s i Bul TYEGAICHS$ @mn y
-é¢nke¢ o é - boyutta da °jtr@mmuemsuerjliatriényilnadei Kkali hal
gésvencesinion gel i Ki mini destekle K?kl|de
tasarl anméexkteéer. ¥yle ki, tgi 1Zi¢ g |den}'z eraiknt_o'];rulneu|
program dejerl endir me sg,raeKc‘?lrne ee tza'lrde Lb | % cok
karakterisik bulgwl ar én payIaKéISaaé’]eéja kvue(um, k_uruIUK_ve |
dejerlendirildiji, bakar @MUkt UGy BY b fr2&RyRaK&Gydaal
uygul amal ar éeéneéen tanetéldé]oé_a@trMaﬁlmg\liiaor'ﬂ' Féﬁ"ﬁ"_ﬁ'A_C
hem bil i msel hem de ejitin%{seelldegZ TveT eenrnsé)t Im'nmiE t'itrI
gel m kted r e%kan Prof C
EPDAD i-in b°ylesine stratDeejklam bRrrof°nebini . oMast hTEACGC
2017, Ter kni yeej i°tjirneit meal i t daked & veern me spiervse n e | ve °Jre
akreditasyon tarihinin enzVideaml ibikril ognetee t adidades
biridir. Her Keyden ©°nce bfu nKaonnsgmaen éknean did elsda tedcgov e rse |

bir il k ol masé bakéméndanBARIKK@I y8heti @uheni yanmhda
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alarak ©°zverildi bir bi-i mdenunmnml &@xé&ar ak i-rik.o Nigasyee ébly ldl rk a
yapan herkes me¢texkekkiriz. Bu kbagtamdae Yy¥ukrt i - i ve yur
yeéréetme kurulu ¢yes-manPdeo,fden2ry.i mMehimat Kawl akan bil
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Yanpar 6a, MEB ¥jretmen Yeti ktir me Ji t i mi

M¢ deér ¢ Do - . Dr . Semi h AkkEEAﬁ %018 dl?atbé'lé'ﬁma\llke d'
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A

Prof.
Chairman of EAPFE

INTRODUCTION

This proceedings book consists of the studies that were
presented in the 1st International Tea&chEducation
and Accreditation Congress (ITEAC), which was
organized in
by Association for Evaluation and Accreditatiof
Programmes at Faculties of Education (EAPFE) with
the cooperation of Yéldeéz
Mar-ma r a Uni versityos Educ
proceedings that are not included in this book have been
sent by their authors to the journals havaggeements

with the Congress.

As a quality agency, the mission of EAPFE is to
contribute to raising more qualified teachers by the
assurance of quality in teacher training. There are
certain conditions on which the realization of this
mission depends. Mo important ones of these
conditions are (a) the presence of anceeditation
culture that would support all stakeholders to develop a
positive attitude against quality assurance processes, (b)
generation and sharing of scientific information, and (c)
the discovery and promotion of fine examples. EAPFE
has created some solutions to help achieving these goals
by providing these vital conditions even though it is not
their primary duty to do this. The most important of
these solutions is ITEAC since it wdssigned in a way

to support the development of quality assurance in
teacher education in all these three dimensions. With
this purpose, the association has assigned certain
scientific and educational tasks to ITEAC which is a
platform to present scientifistudies, share and analyze
the characteristic findings that arewealed in program
evaluation process, and introduce successful teacher
education programs.

ITEAC 2017, which was strategically so important for
EAPFE, is one of the milestones of teagteducation

ITEAC 2017 Proceedings

Dr . Ce

quality assurance and accreditation history in Turkey.
Above all, this congress is important for being a first in
its category. In addition, 180 participants from six

Kst an b-21]2017T u r countyies boetrtbuvezl éorthe Mprpvertedit and sharing

of scientific informatiom by presenting 120 studies-de
spite the military coup attempt in Turkey and its
nedatve &ffecitsma the adademc dife. SThet-Qoesss
alsoirealized thE mission to sugpert the ddvalagment of
accreditation culture by getting together researchers
and/or edudars who were more than 250 individuals
including the particpants not having presented studies.

a

Itis for sure that ITEAC 2017 was not flawless. We are
aware of it, and we are also grateful to the participants
who helped us with this issue by their alvs¢ions and
comments. We are of the opinion that the most
important shortfall of the congress was the lack of
exemplary events rekatd to the program evaluation
processes maintained by EAPFE or the successful
teacher educton practices determined withithese
processes. This shortfall was mainly caused by the inter
ruption of registration certificate renewal procedures in
2017 for quality organization including EAPFE, and
program evaluation process being frozen accordingly
due to the efforts to struceinational higher education
guality assurance system which have become more
intensive for the last three years. It is expected that the
system will become functional in all ways at the end of
this year.

Despite the factors mentioned above, the contribgtion
of many institutions, organizations, and individuals
have made it possible to realize ITEAC 2017 as a

successful celebration of science. The biggest
contribution was mad e by
At at ¢r k Educati on Facul ty

Un i v esrEducation Baculty. Itis a joyful duty for us
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to thank the staff and students of both faculties through Yanpar, a member of Higher Education Quality
our individual gratefulness to Dean Professor Doctor Committee; and Associate Professor Doctor Semih
Ah met k¢kreg ¥zdemir and AKeknn Minstryo df eNatisnalr Edubatian t Gemeral
Mustafa Aslan. We are grateful to the managers of Director of Teacher Raising and Education for their
Mar mar a Universityos S c i eparticipdtion@nd fResentatians.d=inally, Rve arg geatefuls
Coordination Unit who have supported the funding of to the scientists, teachers, and students who have
the congress, and to everyone who has contributed to participated our congress from Turkey and other
the Congress with their duties in boards and selfless countries, and shared their knowledge and experiences.
work. In this respect, we are grateful to Pesfer

Doctor Mehmet Kkikman, a me\/}[r?bhgp?togu?etyﬂqirbl'[ﬁ@q20£8d.uCat i on

Board Executive Committee; Professor Doctor Tuba
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Prof. Dr. Jazlin EBENEZER
Wayne State University
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Quiality Assurance Arguments for Educating Turkish Teachers:
Towards Continious Improvement and Life Opportunities

(Ter k
S¢rekl i
Introduction
Mahat ma Ghandi stated,
which wil |l pl ease God

implies quality is precious, pious and pleasant for
satisfying the developer and user.

Today | am going to challenge you with the following
question: Wh a't i s Hi gher i n

¥Jretmenlerinin
ky iYlaxkatm rFeaa Bajtrl w)r é

Ejitim K-in Kal

fi | t3. Extendirtg Hife oppartanities tfoy Tuskfsh teachers w
a n dthrongh sociat justce quant i tyo

whi ch
4. Committing to social justice through quality
assurance by teacher educators and stakeholders

These quality assurance arguments fit theucelltof

Hdquglity eénr Turlgsth ueachdr ieducatios based on the

Teacher Education? To answer this question, | focus on guidelines for teacher education, and principles of

the Quality Assurance Arguments for Educating

Turkish Teachers: Towards Continuous Improvement

and Life Opportunities at this International Teacher
EducationandAcr edi t at i on
Technical University, Istanbul, Turkey. Thank you for
this opportunity and | am delighted to be here with my
colleagues again.

To improve Teacher Education in Turkey under the
European Higher Education Area, | urge Kish

Teacher Education leaders and stakeholders to consider .

the following four Quality Assurance Arguments:

1. Aiming for high quality teacher education and teacher
learning

2. Committing to continuous improvement in teacher
education through partnershgmd collaboration with
stakeholders

teacher competencies and qualifications outlined by the
European Commission in 2005 through the Bologna
process that was established in turkey @®2 The

Co n gr e saropéan TkvarSity Associatiord (EWZA) institutional

evaluations were actually instrumental in transforming
a quality culture in Turkish universities, which now
recognize the importance of internal and external
institutional evaluation in improvinthe quality of the
education provided to students. The awareness of
Bologna process encourage universities to develop a
6quality culturebdo.

Quiality as a Culture

Quality as a culture is recognized as a process of
transformation and each sector involvedcbncerned

about the importance of quality. Wagenaar (2006)
suggests, successful implementation of accreditation is
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the creation of the quality culture. According to the
European University Association (EUA) (2004), quality
cul ture i s canmganipationa ¢limatee d
in which groups of staff work together to realize their
speci fic tasksod. The ter
conceptual frame for two aspects: (1) the
organizational/structural aspect, which relates to
specific tasks, standards and spensibilities of
individuals and wunits; and psychological and
motivational features,
understanding, flexibility, participation, hopes and
emotions.

Systems View of Quality

Systems View of Quality may be considered as a
theoreical framework for research on quality assurance
of teacher education and teacher learning. The notion of
a system is a theoretical abstraction and may be defined
as an organized unitary whole composed of a set of
interdependent, interrelated, and interagtsynergetic
elements or subystems, delineated by identifiable
boundaries from its environmental sustem.
Accordingly, the components/sidlystems (which are
independent themselves) in an integrated/holistic
manner form the system. Thus, the whisl@ot just a
sum total of the subystems, but a holistic
representation of all the characteristics. What the whole
can do/represent, the salpstem cannot. To translate
this in the educational context, the educational
institutions exhibit the behavioof an open system,
which has an environment that inputs some form of
energy to the system, which undergoes transformation
to give some outputs into the environment. Thus, we
can consider that higher education institutes have an
input subsystem, a transfmation subsystem and an
output subsystem. As open systems are highly
dependent on the environment or external forces, the
Higher Education Institution too depends on constant
interchange with the environmental factors. Figure. 1
depicts the schematitiagram of a systems view that
can be applied to any educational institution. The inputs
to the system are human resources (both students and
teachers), physical resources in terms of infrastructure
and financial resources. Then educational processes and
activities related to the curriculum, management and
support mechanisms form the transformation -sub
system, and the outputs in the system are employable
graduates, growth in knowledge through research
publicatins, and economic developments.

whi

ITEAC 2017 Proceedings

t he

uall

‘N

Feedback

Figure 1.Systems Approach Sanjaya Mishra, 2006

Concerning the systems approach, the OECD report
(2005)points out that accreditation criteria need to
move from a f ariaulamandteadhing p u
processes to outcomes i.e., what teacher graduates

of the programs know and are able to do. Accreditation
criteria should focus more on the outcomes of teacher
education programs than on inputs, curriculum and
processes. A focus on the latter elements, that is inputs,
curriculum and processes, makes us lasWw best to
prepare teachers. This leads to greater uniformity of
programs that reduces the scope for innovation. It is
what preservice teachers learn and can do that should
be the policy focus. Accreditation has traditionally been
based on anassessmt of the HAcours
i.e., quality of provision. This has often led to a focus
on the minutiae of unit outlines, activities and reading
lists, all of dubious validity as indicators of how well a
course is preparing teachers to teach. Irsingdy,
accreditation is based on the quality of outcomes, i.e.,
teacher graduate knowledge and competencies. Units of
study are designed with particular standards in mind.
Students are clearer about what they need to show they
know and can do by the enéithe course.

Durman (2011) concurs a meaningful and successful
QA system in learning programs should be based on the
evaluation of the outputs, or learning outcomes, of

programs and course units.

The importance of the NQF for QA studies in Turkish
univer si ti es points t o t he
outcomes of a course unit or a program of study are not
defined, it is difficult to say whether these programs
provide necessary qualifications and meet the
requirements of the Qual it
learning outcomes would be essential for enhancing QA
in higher education.
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Focusing on the importance of output, | now return to
the three arguments for quality assurance.

First Argument: Aiming for High Quality
Teacher Education and Teacher Learning

If we wish to play a role in Turkey becoming a
knowledgedriven society, we must aim for high quality
teacher education and teacher learning. To achieve this
aim, | propose that we consider contemporary research
based knowledge for teacher education andhtea
learning. Teacher education and teacher learning should
also be objects of study and research. Such research
conducted in various settings through various methods
should provide knowledge about the effectiveness and
guality of teacher education andober learning.

Teacher Education Research

Research studies on teacher education might include the
design and development of curriculum for the
preparation and continuous education of teachers;
integration of field work experiences in various stages
of certification; the link between theory and practice and
how teachers learn to teach based on national standards;
integration of technology standards in the design,
implementation, and assessment of learning
experiences; diversity through social justice; and
alternative paths to teacher preparation and
certification.

To support such deliberate research endeavors, Turkish
teacher education should set up a specialized research
office or function, recruit teacher educators who are
interested in and experts in rwcting
guantitative/qualitative research in teacher education.
They need to document research data and provide
evidence to assist in teacher education structure,
curriculum, faculty development, and ggervice
teacher becoming quality teachers, aliatives leading

to improvement.

Teacher Research Knowledge

It is crucial that teacher educators engagespreice
teachers to translate or use defensible latest research
results and research methods of content knowledge and
pedagogical content knowledges reflected by the
national standards. Following are the frameworks I
follow in my own classes:

The Common Knowledge Construction Model of
teaching and learning grounded in conceptual change
inquiry (e.g., Ebenezer & Connor, 1998) and
Technologyembedded&cientific Inquiry (TESI) Model
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(Ebenezer et al., 2011) grounded in science practices
(NRC, 1996, 2012) are reseaiisased for the Education
of the Next Generation Turkish Teacher Learners.

Dol | é-ModeroCGurriculum Framework (Doll with
Truit, 2012) br curriculum design and development
consists of the 4 R's, 3Ss, and 5Cs. The 4 Rs as they
relate to curriculum frameworks are: Richness (full of
possibilities), Recursive (looping back on themselves),
Relational (building networks of ideas), and Rigorous.
Knowledge can be transformed through Doll's 4 R's.
Curriculum with preset goals objectives limit the
learners, ability to create meaningful learning
experiences for themselves. This again reinforces the
power of Doll's open learning theories.

Doll integrates the 3 S's: Science, Story and Spirit into
curriculum. He believes that teaching from a scientific
perspective becomes a process of exploring, creating,
developing and studying an issue. Story represents
culture in a personal way that science can8pitrit is
what gives a situation vitality, integrity, honesty and
truthfulness

Dol I 6s 5 Cs of Pedagogy
cosmology, conversation, and community. Underlying
these various facets of pedagogy, including

oDi fferenceo; Ammit guu it i Yo ,0
complexity theory that disrupts dominant models of
pedagogy, Wwherein the teac
knower, the student is the receivingdom o wer é [ ar
[tlhe flow of knowledge is direct, linear,omea y 0 . | t
precisel yd tshyestfealdosaend/ or
curriculum teaching approaches that place constraints
on the learner. Doll argues that dynamic change occurs
when complexity theory ruptures, in much the same

way Piagetds concept of fAc
theory sere s as fian organizing
di scursive practiced that
effects of the fAmoderni st

institutional frameworks.

Dol | 6s a dWlag Rrdcision3andfPatterns

When preservice teacherkearn to teach through the
existing research knowledge, they can also translate
them to their own study on teaching and learning.
Therefore, engaging teachers in research as they go
through teacher certification or teacher professional
development is imptant.

Engaging teachers (both pservice and irservice)
must be guided. We need to support teachers to develop
professional knowledge, understanding, and abilities
through critical reflections of their own academic
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learning learning to teachin faculies of teacher
education.

To conduct the study of teaching and learning and
develop their own researchédsed practices, they
should be taught how to do educational research and
subject matter research. For example, preservice
teachers may be engageckaucational research how to
write standarddased lesson and unit plénthey
generate and validate this knowledge in group setting
with professor guidance. This means -pegvice
teachers should not be given a facwitige or professor
developed templatef a lesson or unit plan. When they
reflectively come up with a lesson or unit plan through
scrutiny by peers, then it is part of their mind, heart, and
soul. Similarly, to learn how to conduct subjeeised
research such as scientific inquiry that refieNature of
Science, teachers should be engaged in such an
endeavor. This is what learning to teach through
research means. The European Union Focus Group
(Memorandum, 2004), which prepared common
frameworks and quality criteria for teacher education in
Europe stated teachers need a profound knowledge of
the most recent advances of research in the subjects they
teach.

It is worthwhile for Turkish teacher education to
commit to develop a researblased professional culture

or scientific research cultur@hus, critical scientific
literacy of teachers and their ability to use research
methods are crucial. Accordingly, learning to research
involves teachers identifying problem of inquiry,
research the problem, and analyze data during course
work, practicum,and classroom. Professors have the
responsibility to guide teachers in the reseancénted
aspects of teacher education. My students often state
that they are proud of generating their own professional
knowledge, which they never thought it was witthiair
reach. Professors often think that-pegvice teachers
cannot be engaged in resedycfThe argument is that
research is too complex for them. In fact, | find-pre
service teachers are capable of generating their own
professional knowledge with glance and through
negotiation. | develop the notion of pservice teacher

as researcher {BTAR). The aim is that teachers
internalize a researatrientated attitude towards their
work. This means that teachers learn to take an
analytical and opemindedapproach to their work, that
they draw conclusions based on their observations, and
experiences and that they develop their teaching and
learning environments in a systematic way.
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Second Argument: Committing to continuous
improvement in teacher educatim through
partnership and collaboration with
stakeholders

The OECD (2005) expressed concerns about the
approaches used in teacher education programs. One of
the most common being the problem of linking theory
to practice or academic knowledge to practical
knowledge. The OECD review indicated a trend to
incorporate a wider variety of school experiences
throughout teacher education programs from the start to
the end. This will develop a stronger and more genuine
partnership between schools and teacher eiduca
institutions.  Another trend is the creation of more
flexible or alternative pathways into teaching. This
trend raises difficulties for traditional approaches. This
calls for approaches that focus more on stanelaaded
outcomes and evidence of flemance.

Teacher Education must ensure that effective
partnerships and high qua
central to preparation so that candidates develop the
knowledge, skills, and professional dispositions
necessary to demonstrate positive impact oh al
studentsé l earning and
construct mutually beneficial school and community
arrangement s, including
collaborations, for clinical preparation and share
responsibility for continuous improvement of teacher
preparatio. Partnerships for clinical preparation can
follow a range of forms, participants, and functions.
They establish mutually agreeable expectations for
candidate entry, preparation, and exit; ensure that theory
and practice are linked; maintain coherenceosgr
clinical and academic components of preparation; and
share accountability for teacher outcomes. The teacher
education institution should demonstrate that the quality
of candidates is a continuing and purposeful part of its
responsibility from recruitn®, at admission, through

the progression of courses and clinical experiences, and
to decisions that prservice teachers are prepared to
teach effectively and are recommended for certification.
The teacher education institution should demonstrate
that deelopment of preservice teacher quality is the
goal in all phases of the program.

d

A Ilndicators of Teaching E
A I mpact on School Student
A satisfaction of those wh
A Satisfaction of Employer
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The texcher education institution maintains a quality
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help and support to achieve this goal. Students educated

assurance system comprised of valid data and evidence in teacher education programse#/ing such assistance

from multiple measures of the above criteria. For
example, teacher education institution gathers evidence
of teacher learning and positive impact on sthoo
student learning and development. The teacher
education institution supports continuous improvement
that i s sustained and
the effectiveness of those completing the program. The
teacher education institution should uke results of
inquiry and data collection to establish priorities,
enhance program elements and capacity, and test
innovations to improve teacher impact on school
student learning and development.

Not only the teacher education institute collect evidence
pre-service teacher learning, | advocate teachers must
also engage in researblsed approach to learning the
profession in the practicum setting. Another focus may
be preservice teachers studying the impact of their
teaching on their student learningdsachievement. For
researctbased teacher learning either in academic
context or practicum context, teacher education must
equip teachers with researbhsed knowledge,
methods, and skills.

Third Argument: Extending Life Opportunities
for Turkish Teachers through Social Justice

There are two options based on Turkish reform:

Option 1: Accreditation must ensure that students
trained as teachers in Turkish education faculties
receive equivalent qualifications, regardless of the
institution they attend. Thais, anyone receiving a
teaching credential should be expected to have had
certain classes, a significant exposure to relevant
teaching methods, and a certain level of practical
experience in student teaching. Anyone not receiving
such training should ndte allowed to teach in Turkish
classrooms. Likewise, those teacher education
programs that do not provide such training should not
be allowed to train teachers. Therefore, the
administration of national accreditation criteria should
be primarily an evaluate function by which education
faculties are permitted to provide teacher education
programs.

Option 2: Accreditation should serve to assist education
faculties in Turkish universities to improve themselves
such that students educated as teachers
equivalent qualifications, regardless of the institution

they attend. Teacher education programs that do not
currently meet such accreditation criteria should receive

e v i dmeprocing tedchesdrichtion mogrdmst h a t

receive

should still be allowed to teach, regardless of the
accreditation status of the teacher education programs
they attend. Therefore, the administration of national
accreditation criteria should be primarily a support
function by whicheducation faculties receive help in
eval

Fourth Argument: Committing to social justice
through Quality Assurance by Teacher
Educators and Stakeholders

The adoption of the Bologna Process has been a major
focus for Turkey.The Bologna Process has had positive
effects on the QA activities in Turkish universities. The
study results suggest that the Bologna Process has
prompted a dramatic shift in policies related to higher
education quality and outcomes. The Turkish CoHE has
introduced specific measures to improve QA in
uni versities, including t
ADEKSs and BCC. Universities are now guided by the
NQF for Higher Education and are engaging in QA
activities such as audits and accreditation.

Accordingtooe Bol ogna Expert, 0
the Bologna Process, Turkish universities pay more
attention to QA studies and implement internal
evaluation in their institutions. The participants argued
that the Bologna Process not only raised awareness of
QA in Turkish universities but also helped to establish
meaningful QA activities that promote transparency,
sustainability and internationalization. According to
Durman (2011), Turkey has shown considerable
progress in implementing many proposals of the
Bologna Pocess. Moreover, the findings of the 2006
Bologna Survey has indicated that Turkey had not
encountered any serious difficulties in following the
Bologna Declaration objectives (AESOP Bologna
Survey 2006).

Turkish universities are now more informed about
learning outcomes, competences and qualifications. The
NQF encourages them to create innovative and flexible
programs for learners in order to enhance generic and
subject specific competencies necessary for fast
changing, global working environment. Accorg to
Karseth (2006), the new forms of curriculum,
emphasizing flexibility, employability and mobility
within a European market, adapted from the Bologna
Process are not compatible with Turkish traditional
discourses.
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Although Turkey is at an advanced g#a of
implementing the Bologha Process recommendations,
significant quality differences exist among the
universities. For instance, Mizikaci (2003, 97) argued
that Turkish higher education is highly heterogeneous
in terms of qual i tmgntdfthe au
private sector and already existing differences in
educational opportunities and resources in the regions.
Some universities are known for their highality
education, excellent research and graduate reputations,
while others do not meet quiglistandards. Prior to the
Bologna Process, the test scores on university entrance
exams wer e t he only way
achievements. It was not always clear what skills and
competencies graduates possessed after completing
their education. Todawniversities explicitly define the
measurable learning outcomes that students are
expected to have by the end of the learning process. The
participants agreed that the wuse of national
qualifications helped create a system of easily
understandable and coamable degrees. The
participants unanimously stressed the importance of
fostering a quality culture and internal QA systems to
ensure the improvement of education quality at the
institutional level.

So me researchers (e.g.,
Asilkan, and Bato Cizel 2005) state improving the
Quality Assurance systems in higher education is one of
the most challenging areas of the reform. Findings
indicate a number of challenges encountered by higher
education stakeholders during the implementing of the
Bologna Process and QA. At the institutional level, the
Bologna Experts identified the lack of quality culture,
communication issues, faculty resistance, ideological
issues and lack of student participation to be their
primary concerns. The majority of tB®logna Experts
agreed that the first serious problem in establishing QA
systems was the lack of an overall quality culture in
Turkish universities. They have also reported that
stakeholders have insufficient information about the
Bologna Process and QAtadties across Turkey.

Unfortunately, some university administrators
including department chairs and academic leaders do
not fully understand the importance of QA; in fact,
6 Some l ong established
activities as something thatisibmg f or ced u
(Bologna Expert). For example, one of the experts
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lack of awareness of the purpose of QA and the Bologna
Process among deans and even rectors was cited as a
serious impediment to the successful implementation of

a quality culture. Somfaculty have not been informed
about the importance of the Bologna reforms and are not
soenmitiefd to implemendirig new pdlicies and standards.

The negative attitudes of university faculty seriously
inhibit QA implementation. At some universities,
faculty members are resisting the changes required by
the Bologna Process. As one of the Experts explained,

t his resistance occurs p e
teqching wrklaad agspdiated with the Bologna pplisies.
which clearly does not foster enthusiasm among
facultydéd. Instructors oftet
paperwork required; o6they
have to provide detailed official accounts of the
teaching and evaluation methods used in their classes
(Bologna Expert). In addition to increiag the already
heavy teaching workload, QA requirements entail peer
evaluation of teachingi a demand that faculty
particularly dislike. Turkish professors perceive that the
Bologna Process objectives constrain their freedom of
teaching. Faculty do noike to be told how to teach;
some senior professors, especially from the first
established universities, support traditional teaching
methods iand r@sitinBovations @and unadern discourses.
They consider current QA activities
6deprof essi 0n axperts).iTmedgoblogriaB o |
Experts explained that one of their responsibilities is to
motivate academics and help them adjust to the
requirements set by the Bologna Process.

The Experts were also concerned about the inadequate
communication between central andtitutional bodies
involved i n QA: 0ADEKs [ A
Quality Improvement Boards] and CoHE need to
provide regular feedback on annual assessment reports
and make these reports open to the public; this would
motivate universities to engagedeveloping effective
gual ity assurance systems
Experts pointed out that universities do not receive any
feedback because of insufficient resources at the
national level. According to another expert, these
auditing systems were notorking efficiently, and the
CoHE did not have enough staff to read all the reports.

u The \experts sudgesed thats thee CoHEh shouldQ Hire

@dditional dtaff m drder to increase their effectiveness.
Better communication at both the institutional and the

suggested that rectors and deans should recognize the national levels is essential for improving the overall

QA activities within the Bologna Process and work to
eliminate the barriers to the implementation of QA
measures by providing finaial planning and

addressing program and physical space shortages. The

quality culture in Turkish universities. Durman (2011),
the president of the Commission for Academic
Assessment and Quality |
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believed that assessment results had not been publishedor gani zati onds missi on, %
due to theénconsistent data provided by the universities. how ENQA intends to achieve them. It will inform
successive annual work plans which will set out the
objectives, actins and outputs to be achieved each year
by the association. Over the course of the next four
years, ENQA will monitor, review and report on the
implementation of this strategy.

The implementation of QA policies presupposes the
active participation of all higher education stakeholders
including the administration (rectors and deans), faculty
and students. Despite the considerablekwon the
implementation of the Bologna goals and QA, many of
these important actors seem unaware of the purposes ENQA is committed to promoting and ensuring that its
and value associated with the process. This lack of members work in line witlthe revised Standards and
awareness and, in some cases, resistance to implement Guidelines for Quality Assurance in the European
QA policies pose concerns for Turkis higher Higher Education Area (ESG) as adopted by the
education, particularly as QA is at the heart of the ministers with responsibility for higher education in the
Bologna Process and is becoming an increasing part of EHEA in May 2015 in Yerevan, Armenia. ENQA is
uni versity activities ( Heaeguallp gommited fo praBetinthesedharcenment of a
Johannsd-ttor, 2013) . quality and the development of a quality culture in

higher education.
Considering that the purposes of QA are recognition of g

programs and qualifications, promotion of mobility and  Over the next four years, ENQA will continue to
advancement of studenentered teaching, the focus of  represent its members and affiliates internationally,
the current QA reform in Turkey should be on inspiring  support them nationally and provide them with
universities and their stakeholder®® work on comprehensive seices and networking opportunities.
developing internal quality practices and aligning the

existing quality culture with those in other Bologna  Vision

states. In addressing the challenges facing Turkey and
other Bologna states, Sursock and Smidt (2010, 9)
remind us that Successful implentation of the
Bologna Process is partly conditional on the capacity of
institutional leaders to bring institutional coherence to a
multi-dimensional change agenda, and to explain,
persuade and motivate staff members and students. As the largest association of quality assurance agencies
Therefore, emphasis shdube placed on institutional committed to agreed European standards, ENQA drives
responsibility in the further implementation of the the development of quality assurance by representing
Bologna Process and HEIs should have considerable agencies internationally, supporting them nationally
scope in implementing the change agenda, which they and providing them with comprehensive services and
must be able to relate to their specific mission and networking opportunities. ENQA promotes the
objectives, therebyespecting institutional diversity. enhancement of quality and the development of a
Given that the Bologna Process itself has evolved from  quality culture in higher education.

emphasizing external QA procedures to focusing on the

institutional level and the importance of internal quality  Values

mechanisms (Froment 2007), Turkish higher education ) ) ) ) )
needs to find its own combination that will consider the ENQA is open to the diversity of higher education
historical, political and social characteristics of a quality ~ SYStéms and quality assurance approaches and adheres
culture and develop strat egtheddowvipevalyes s j g Turkeyods u

conditions while meeting the requirements of the Transparency. ENQA publishes its polii@rocedures
Bologna Process. and criteria for decisions and reports

As of 2015 European Union has over 90 members and  |ndependence. ENQA actively promotes the operational

A European Higher Education Area where students
have access to high quality education and can achieve
qualifications that are respected woewible.

Mission

European Higher Education Area (EHEA). supports the autonomy of higher education institutions
In May 2015, ENQA established its 2nd Strategic Plan  collaboration. ENQA works in a consultative mann
for the next four years  (203820) . It provides with its members and affiliates, European partners and
direction fortheas oci ati onds me mb efRyad8Bshtiorsf f i 11 ates,

its Secretariat and external stakeholders on the
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Integrity. ENQA operates with integrity and in a fair,
equitable, impartial, objective and professional manner

What might such a focus actually look like? One change
might be that institutions under review would undertake
more intensive reviews of the effectiveness of their
teaching and learning approaches, especially at the
undergraduate level. Although occasioned by
accreditation, such reviews would be undertaken from a
point o departure that begins with an institution and its
faculty taking visible collective responsibility for
teaching and | earning as
response that merely seeks to satisfy the accreditor
(Kuh, et. al., 2015). Any steps toward movihg focus

of the process more toward the quality of teaching and
learning would probably be in the right direction.

At the national level, Turkey does not have an
independent and fully functional QA and accreditation
agency established in line with the Bpean Standards
and Guidelines. Since 2005, the CoHE has been
working on creating a fully independent National QA
Agency (Durman 2011), which is essential for the
implementation of a QA system. According to Eris and
Durman (2011), policynakers consideredthe
following approaches: a fully independent agency, an
agency within the existing legislative framework and a
private body. While some Bologna Experts believed
that the process to establish the QA Agency was well
under way and that Turkey could soon hageown
national agency, others were less optimistic. Several
Experts pointed out that the process was extremely slow
considering that the CoHE has been working on this
i ssue since 2005:
trying to understand and plan thisopess. Two years
spent on creating the QA agency were not fruitful,
although necessarybd

Although QA has moved to center stage in the past
decade, researchers, such as Huisman and
Westerheijden (2010, 65) argue that Quality Assurance
Gnicreasingly seems to become a play for ministries and
agencies; quality on the shop floor level and the student
learning experience certainly have not gained the center
stage of attention in thi
Experts mentioned awareness ofigtiot involvement in

QA activities. Increased student involvement in
university governance and QA is considered another
impact of the Bologna reforms. Our most important
stakeholders are students. Although students have been
now included in some governingouncils, student
representatives often did not have a voting power.
Despite some progress in this area, student participation
in QA activities is still limited in Turkey. Initiate and
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strengthen stakeholder involvement in the process of
guality assurancend recognize student community as
your major stakeholdéré St udent Chart el

Concluding Comments

| raise the following secondrder questions: Do you
think you feel empowered to commit to quality
assurance? What do you think should be the
relationship, beteen the national governing bodies and
the education faculties with regard to quality assurance?
Wntl prost eedent ttimes, aSchiots oanth fadulaer ©fe ¢
education in Turkey have been guided by different
organizational bodies. Among the European countries,
Turkeyis the only country that governs the accreditation
system. | suppose these concerns are most recently
addressed by establishing the EPDAD, an Association
for Evaluation and Accreditation of Programs at
Faculties of Education. As you know it is an
indepeneént institution responsible for the accreditation
of educational programs in Turkey and it is authorized
by Higher Education | nsti
contribute to increase the quality of education in Turkey
by organizing informative studies for Fdtes of
Education on accreditation, evaluation and quality.
Using defensible approaches to teaching, learning, and
assessment, EPDAD aspires to develop more qualified
teachers. In an international level EPDAD has the
opportunity to share the knowledge amgberience with

the other stakeholders. Thus, improving the quality of
teacher education via quality assurance and the
accreditation process is important.

0 Tur k e yHavisgpwonked with sewesal telaeherse@iucagors in thime

lovely country since 1996, | have become dryour
guality assurance builder to improve the quality culture

( Bo |l o gohyaur uhivepsdies.t ) .

Thank you for this honor and privilege.

NOTES

Since 2005, Y¥DEK has had
implementation. YODEK determines the procedures for
the %ssessment and m gvemen t B Oolf ag
aca e mi admlnl rati
the eligibility crlterla for external assessment and
coordinates quality assessment at the national level. It is
not just because of your Council of Higher Education or
within it YODEK directive that we should think of
quality, rather quality should be a bottamp approach

and every one should be conscious of why we should
worry about quality of our teaching, programs, and
institutions. HEIs should take charge of quality
assurace through selévaluation or selftudy.
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Selfeval uation is |ike
This is how we know what our strengths and limitations
are. The selstudy report submitted at the time of
assessment for accreditation shouldseE-critical and
reflective, as inspection and quality control imposed
from outside would not work (Frazer, 1992). Self
evaluation would be an indicator for continuous
improvement and a first step for ensuring quality. Real
guality that is sustainable ime that is assessed by self.
This is how we know what our strengths and limitations
are. Selfevaluation is like looking at ourselves in a
6 mi r r or éstudy Tepoet reguigeld for submission
at the time of assessment for accreditation should be
self-critical and reflective, as inspection and quality
control imposed from outside would not work (Frazer,
1992).

Self-evaluation would be an indicator for continuous
improvement and a first step for ensuring quality.
Turkey acknowledges the importance df sstudy and

in 2005, a committee called the Assessment and Quality
Improvement Board (AAQI or ADEK) was established
by every Turkish university. ADEK is responsible for
organizing and conducting institutiomde QA
activities. The ADEK board consists ofputo 18
academic members selected by the senate of each
university. The ADEK board in each university prepares
and submits annual reports to the CoHE for academic
assessment and quality improvement. In 2005, every
Turkish university established a committeslled the
Assessment and Quality Improvement Board (AAQI or
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| oo k i ADgK).aADEK isrrespohsible sor ionganiaingbéamd r r

conducting institutiorwide QA activities. The ADEK
board consists of up to 18 academic members selected
by the senate of each university. Other iovel
organizations directly involved in higher education
include the Interuniversity Council (IUC), which
coordinates university activites and prepares
regulations concerning education and research, and the
Ministry of National Education, which is the
paliamentary representative.

External Quality Monitoring has become mandatory in
many countries, though it could be a voluntary process.
The process of external quality monitoring/assurance
reassures external stakeholders such as employers,
professional boés and the general public about the
legitimate quality of a higher education institution. It
also offers an impartial and objective mechanism for
assessing the educational institution by a peer team not
directly related to the institution. Visit by a peeam is

a common activity in External Quality Monitoring,
which critically analyses the sedtudy report and the
guality provisions based on established criteria. The
peer team checks institutional reports, records and
policies. It also meets and disses with the top
management, principals, HoDs, teachers, students and
support staff to make its opinion on quality. In practice,
External Quality Monitoring is a process of continuous
improvement, mark of excellence, and recognition of all
the efforts othe academics by their peers.

Year

Events

1981 institutions.

Turkish Government established the Council of Higher Education (CoHE) to give accreditation to hig

2001 higher education.

Turkey signed the Bologna Declaration to initiate ghecess of educational reforms to improve Turkish

The Commi ssi of

organization for QA.

2005 on

Hi gher

Education establish

2005

Turkey acknowledges the importance of stifdy, a committee @&lled the Assessment and Quality
Improvement Board (AAQI or ADEK) was established by every Turkish university.

2006

The CoHE formed the National Qualifications Framework (NQF).

2007

The Commission for Higher Education qualifications completed the @yadirtrfor the NQF.

2007
processes argtages defined by YODEK.

All of the Higher Education Institutes in Turkey have been preparing their annual strategic plans on
Assurance according to the directives determined by CoHE and according to the performance indica

2008

Every university established the Bologna Coordination Commissions (BCC).

2009

Additional consultations and national discussions were carried out

2010

The NQF in the Turkish Higher Education was fully approved in 2010.

2012

The NQF implementation at the institutional and program level was scheduled.

2013

The CoHE describes the NQF assystem in which qualifications, which are recognized by national an
international stakeholders and can be related, are structured withartain organization.
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| 2015 | The NQF this process continued.

Year

Author(s)

Research Claim

2003

Mizikaci

Although Turkey is at an advanced stage of implementing the Bologna Procesg
recommendations, significant quality differences exist amongrihersities.

2005

CoHE

Worked on creating a fully independent National QA Agency (Durman 2011),
which is essential for the implementation of a QA system.

2005

Kuruuzuum, Asilkan,

& Bato Cizel 2

Improving the Quality Assurance systems in higher educéione of the most
challenging areas of the reform. They have also reported that stakeholders ha
insufficient information about the Bologna Process and QA activities across Tl

2006

AESOP Bologna
Survey

The findings indicated that Turkey had noteuantered any serious difficulties in
following the Bologna Declaration objectives.

2006

Karseth

The new forms of curriculum, emphasizing flexibility, employability and mobilit
within a European market, adapted from the Bologna Process are not compat
with Turkish traditional discourses.

2007

Froment

Given that the Bologna Process itself has evolved from emphasizing external
procedures to focusing on the institutional level and the importance of internal
guality mechanisms (Turkish higher education needs to find its own combinati
that will conside the historical, political and social characteristics of a quality
culture and develop strategies befi
the requirements of the Bologna Process.

2008

EUA/IAP

The negative effect of externally imposed univgraianagement structures are
stifling innovative management and creative initiatives.

2008

IEP/EUA report;
Visakorpi et al.

Students are considered full partners in higher education governance in Euroy
where student participation has been seen pivotidle Bologna success. While
Turkey has progressed in fostering student involvement as an aspect of the B
process, it stild]l needs to 6i mpl e mg
all levels of decisiooma ki ng wi t h f u lakorpiweibat 2008g37)r i

2008

Visakorpi et al.

The imposition of government regulations on universities in Turkey not only af
strategic aspects of institutional operation but is also considered intrusive on
university autonomyndally t odayods Eur ¢

2009

CoHE

Academic Assessment and Quality Improvement Boards in some of the HEIs
not perform well due to low number of academic personnel.

2010

Improving the QualityAssurance systeniis higher education is one of the most
challenging areas of the reform. They have also reported that stakeholders hg
insufficient information about the Bologna Process and QA activities across Tl

2010

Sursock & Smidt

Successful implementation tife Bologna Process is partly conditional on the
capacity of institutional leaders to bring institutional coherence to a-multi
dimensional change agenda, and to explain, persuade and motivate staff men
and students. Therefore, emphasis should beglaténstitutional responsibility in
the further implementation of the Bologna Process and HEIs should have
considerable scope in implementing the change agenda, which they must be {
relate to their specific mission and objectives, thereby respenstigutional
diversity.

2011

Durman

Turkey has shown considerable progress in implementing many proposals of |
Bologna Process.

2011

Eris and Durman

Policy-makers considered the following approaches: a fully independent agen
agency within thexisting legislative framework and a private body.

Huisman &
Westerheijden

Although QA has moved to center stage in the past decade, Quality Assuranc
6increasingly seems to become a pl g
shop floor level anthe student learning experience certainly have not gained tl
center stage of attention in this (
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2011

CoHE

Refers to itself as a fully autonomous corporate public body responsible for
planning, coordinating, governing and supervising higitercation within the
provisions set forth in the Constitution and the Higher Education Law. This
differentiates Turkish higher education from the higher education in other Eur(
Union nations.

2011

Durman

A meaningful and successful QA system indewy programs should be based on
the evaluation of the outputs, or learning outcomes, of programs and course u

2011

ENQA

According to the European Association for QA in Higher Education, a fully
independent National QA Agency will have many advaesgdor Turkish higher
education because national QA agencies develop a culture of quality and set |
policies and the guidelines for the external evaluation of HEIs, facilitating qual
improvement and accountability. Furthermore, the agency wikifdse quality of
Turkish higher education and promote best practices in QA that will be compa
and compatible with other higher education systems of the EHEA.

2012

The National Report

The development of the NQF had improved student/leareeterecapproaches in
universities.

2013

Saj |l amer

ObservatiorQu al i ty i
movement o.

mprovement pr-drive@ss I

2013

Haapakorpi,
Geirsd-tt
Johannsd-

[
1

Despite the considerable work on the implementation of the Bologna goals an
many of these important actersall higher education stakeholders including the
administration (rectors and deans), faculty and studesgem unaware of the
purposes and e associated with the process. This lack of awareness and, in
cases, resistance to implement QA policies pose concerns for Turkish higher
education, particularly as QA is at the heart of the Bologha Process and is beg
an increasing part of uravsity activities.

2013

Saj |l amer

Absent from this discussion is the issue of autonomous university governance
was found in a number of examined policy documents and research on the B¢
Process and QA. Researchers contend that the Turkish higher education systj
6owviegulatel © and 6éhas many | imitations

(According to the EUA report, Tur ke
relatively low in 2003, with only partial autonomy for setting academic structur
and course content, dismissing academic staff andidgcstudent enrolment.

2014

Sehriban Bugday
Ince & Tatiana
Gounko

Joining the Bologna Process was considered the most important step in Turkis
higher education.

2014

Bologna Experts in
Turkey

The majority of 2014 study participants (Bologna ExpigrtBurkey) shared the
view that oO6the Bologna Process has
enhanced QA in higher education ang¢
opinion, Oevery activity associet ed
overall quality of Turkish higher ¢

2015

ENQA established it&nd Strategic Plan for the next four years (22080) . It
provides direction for the associ
external stakeholdersontheanga z at i ondés mi ssi on,
how ENQA intends to achieve them.

at
V |
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Yiiksekogretim
l Kalite Kurulu

Prof. Dr. TuYEbKENY
Yéeksek®fretim K
Mersin ! niversi

Y! KSEK¥JRETKMDE KALKTE G! VENCESK VE ¥JRE

YANSIMALARI

Ulusl araraseé ¥jretmen Ejitim: = Akreditasyon
Kongresi Dejerli Katélémcéljmt,“k" Nitelikli
Hepinizi saygeyl a sel aml &y or Yénetim Egitim 5
Yiksekojretimde Kalite Ge¢vencest Ofretim 4 n
Ejitimine Yansémal ar é kKonusunda < o sunum
yapacapBamu i-erijim akajeéedaki b af
ol ukmaktader :

Nitelikli Yiiksekogretimde Nitelikli
lY¢ksek®]Jretimde Kalite G(;Arast"ma LT . o
2Di¢nyadan ¥rnekl er (fresirma )7 N alite Giivencesi Ibgrencn
3T¢rkiyeode Yiksekojretimde Kalit en cesi
4Y¢ksek°jretim Kalite Kurulu ve Tegm revleri
5] retmen Ejitimine Yanséma| Nitelikli |

Nitelikli L
1. Y¢ksekR@lriete m@Begvences.i Kosullar E.E,E,';‘if.‘;‘:.
Bir y¢ksek®jretim kurumunun veya programénén i - ve
dek kalite standartlaréyl 2pghmwynldlarka¥t hekYerperfor
s¢re-lerini tam ol arak yerine getirdijine dair g¢vi
sajlayabilmek i-in yapél aBNQAy(EuUrppeap Asgogiatien forRuality Agswance i |
i kKl emlerdir (Kralkisteek © | 6g v &lighereEglycation ) Avrupa Yciksek©]re
Yonetmeliji, 2015) . G¢egvence Birlifi
A . . EQAR (European QualityAssurance Register for

Yg,ksekf’j!’Aettlmde Kalltq—ligher L(C&Qio%r)" ez, EQI'<n¥jretim l
Gerekl i lifi Kalite G¢gvence Tescil Kuru

EUA (European University Associatiori) Avrupa
iniversiteler Birlifji
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CHEA (Council for Higher Education Accreditation A Te¢rkiyeoddeki mevcuhc y¢
Yeksek©®jreti mde Klaedifagyan Ggagpasesén fazlal éejé

Konseyi) A Ej°jtriet i mde yakanan sor u

. . . B¢t - e

,CA;S.EAN (Ajsocilatlon :f Southezla\s: ﬁSIaT Natle_)ns . IG.°A-.| e gelen °jrenci sayeé
¢neydoju Asya lkeleri Big hililidg j1e ilgili kurum
ESG zorluklar

ESG (Standards and Guidelines for Quality Assurance 1 ¢ T ki yeodde Yeksekeofr et i m
in the EuropeaHligher Education Area) (www.yok.gov.tr sayfaseénda
yéksek®jretimde i - ve dék ' ‘ eri
referans bir dok¢gman o I a go000 SHBEGET ven

| a
ajansl aré taraféendan ku

| | a 6689185
7000000 6062886
5472521 "

ESG Kl kel er i 6000000 ‘

~ . _ 5000000
1. Y¢ksek®jretim kuruml ar &,
géevencel er i i -in temel s o r #0000
2. Kalite géevencesio, Yy ¢ K S 3000000

_ onn . .
kurumlar_m, ver o%jrraenci l eri
odakl anér .
3. Kalite g¢vencesi, kal it "% ni
destekler. 0
n v

4. Kalite gdvenceSi ) °jrenc 2014 2015 2016 2017
topl umun i htiya-1are vV e inde
bulundurur.

Universite Sayisi: 183

ESG (Standards and Guidelines forafty Assurance

in the European Higher Education Area) Yéksek®]retim Kalite i G¢
23Temmuz 20150 ddee Rieasyngin| @a
Bu bajl amda YeksekOo]ret |

ol ukturul muktur.

4 . Yeksek®jJretim Kalite
GPrevleri
fgkahte Df;kahte 1.Kur umsal Déek Dejerlendirn
" . - . 2Akreditasyon Kurul ukl ar én
e Lt 3Kalite K¢gltegregneg Yaygeéenl s

1. Kur ums al Dek Deéepetrdyel
bil gi kalite.yok.gov.tr ad

Kalite giivencesi Akaj éedaki °l -¢tlerde dej
jerl

: dej e endirme raporuna day
ajanslari
Kurum Hakkénda bilgiler
Kurum Kalite G¢gvence Siste
Ejitim ve ¥jJretim
3. Térkiyeode YéeksekOArraxttiemene veKaGlei t et i r me
G¢e¢vencesi Y°netim Sistemi
) ~ ~ Sonu- ve Dejerlendir me
T¢rkiyedde Yéksek®ojreti mde Kal ite

Gé¢vencesinin GerekIl il ijJi

A Yiksek®°]Jretsmy@sénéehafankal é] é
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2. Akreditasyon Kurulukl an&reédgrsiTedceirl i K-in ¥ner.i
Program Baztlké sTig Tescil A Yeksekojretim Kalite Gev
Akreditasyon Kul Ge-er al énmal eder
bazél ar é Siroes A YiksekoJretim kalite ku
Eczacelek Ejitin ol_grg_k izl enmel i v e yapé
Dejerlendirme veAral éK %\etmm\](e“'dllzlsekOTretim Calite
Dernefji ¢ _ ) )
Ejitim Fakcltele klur_ums;al_d_l- ve deéecx dej er |
Dejerl endir me v e Ekim2016 al enmal eder
DeJrne]i A Yeksek©]reg¢vmenckeaslii t ek o
Fen,Edebiyat, FerEdebiyat, Dil ve ;\ ! lfl_s_ Ir e:(ri ayrea SYee tgeerl | ! i KI rr;ekl | eerr ! ¢Z
Tarih Cojrafya H._. ¢ . S
Programljaré éejelean2018 Yeksekojretim Yeterlili kI e
Akreditasyon Der gésvencesinde °nemlii bir ©I
e Tel T Kk BT L A Program akreditasyonu
- . J _ yaygeénl akteéerél maseée i -in g
Dejerl endirme veAral ék 5 | | 6da
Derneji xaple ma ed_erl q Ak
. - . . iniversitelerde Ve a
Mi marl ek Akredi t)Nisan2017 farkendal éjé geliktiril mel
M¢hendi sl ik EJit A Te¢rkiyeoddeki kalite ge¢v
Dejerlendirme vekubat uluslararasé kalite ge¢ver
Dernel.l _ o mal edeéer .
Tep EJjitimi Prog A Kalite s¢re-lerinde °jr
Dejerl endir me v e Mart2017 d¢nyasé ve dijer beten pa
Dernefji _ g°z °n¢gnde bulundurul mal &c
Veteriner Heki ml A Kalite ge¢vence sistemi,
Kurumlhrcegrveml ar|, . o, déenyasénda istihdaména kac
Dej er | eveAkreditasgon dg erl endiril melidir.
Derneji
¥JTretmen Yetiktirme K-ir
3. Kalite K¢gltereéengyg YaygA n¥l rett%q mayleftaaKItlyetIeprl
Ejitimler, ¢natléékatray Iparro,j eﬂoeptlaandartlaréna uygun gel i
alténa al énmal édeéer .
5. ¥ retmen EjJjitimine Ya&nMEBwaCI]arretmen yeterliliKkl

l1L.Y¢ksek©®]Jretim
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e

2.Standartl ar én

yeterlikleri vb.)
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TYY¢)
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Programl ar é
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¥Jretim El emanl ar érP&rog¥jamd tamem émb] iAtkirmidi t asy on

Academic Staffsd Views on Accreditation ¢

Duygu SAJLAM
Bartén | niversitesi Efjitim Bilimlerdi
duygusaglam@beun.edu.tr

Ceyda ¥ZC¢CELKK
Bartén | niversiBrestiitE§dgim Bilimlerd:i
Ceydakaral@gmail.com

¥zet her al anénda kendil erini
ul akél mékter.
Bu araktérmanén amacé, °Jretim el emanl|l ar énén
programlarén akreditasyonAhahar Kelimelerk Kk nedg tasybear i rkian
belirlenmesidir. B u ama- lyat Okftjirrerheme ny ;s Rsiek P mir e d ¢ m
akreditasyon -al ekxmal ar éna y°nel ik nel er
yapeél maktadeéer ?0 sorusu M@t | anmaktadeéer . Bu
araxkter mada nitgPntemradéedr ma
yararl anél méxkteéer . Ar akt ér nibempeérpose eofghisetndy is @etenminerthe views &fk m:
ol arak belirlenmixktir. A r thainstguctorsaod the agerieditagion of the programs. &-q |
tekni kl erinden yapél andeéerhéismexur mo £«, t heu quaemsketon
kull anél méxkter. G°r ¢ kme saocrcurleadriet aEf oni mod&lak ¢il met e
Programlaréné Def aslemndiDe fnadtitige réskarck théthod was used in this study.
(EPDAD) 6nin yayénl améecx Casd stuidy jmetit was Bsedi¢y Dis study. A structured
Akreditasyon El Kitabeé opemndeds Yudestiennaire dran] rqeatitativa data
El emanl ar éna Sorul acak ®ltectionl tachnéques wes | ugerh dnn thee study. The
al énméxkt ér . A-¢ék u-1u anketer vijawtdunesdlieomasn Iwerrén ét
czellikleri, °jJr€pcietmeelsibreelc&asked ot openfmeaching staf
ejitaml aré ve fakg¢lte et kAcgreditakidn e Maoel o20h6x koublisked rby the
bol ¢ mg¢ i -eren sorul ar dan Assbcativmmfork heuBvaluatioh randk Ac@editatzom éf n
-al é@ékma grubunu bir ¢ni ve Edudatiom Raculty Rrggransi (RPDAD). kOgamiede s i |
g°rev yapmakt a ol an ° fluestionnaine was éofmedrhy ifiie garte including the
ol ukturmaktadeéer . ¢al é k ma charaatdristicsu of thee linstiudtoesn rhe s student
gone¢l | ¢l kmeekstaésr . alAr akt ér nocharaétaristics, r thee ledrrarigaching process, the
belirlerken kartopu t e k neducation @rvironmentsaanchtiel faguitye dctiviges. e r
G°r ¢ Kme sonucunda el de studg @roup eoh the siudyris thee academic staff a
-%z:mlenmesinde beti msel unavwet $ztyadskhapuhtgnof e
yararl anél méxteéer . ¥7 r et i mtakea bsetmeabasls dort Benstudy grayp. iThe wriowbali
yansétmak i -in ddojyreurd awne raitdcmpuesnssaused whdatermining the sample of the
Topl anan verilerin € K & ] é rsttdy., In thenakalysisiof thealatsy obtained i arresigtiofn
girerken ¢niversitel er dek ithe intervieavt deseriptvd agatyaintéclanique nasrused, ©
vV e °nerilerine bakvur ul ar Bokeflectdghie giewk Ofithke instrugtorssdéegt &itatiogsk |
t amaml anmasé gerekti i b leaveibeen igctuded. kntthie light of the codlextededatan a
sonucunda, ed i t vemde st laaldias deteraningd that the deficiencies and limitations
yakal ayabil mek i-i-j] reentiivreghauld e dorapletech by eopsulting the opinions and

suggestions of the academicians in the universities when
1
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entering the accreditation process. As a result of the ar al ékl ar | a denetl enmesi 6

study, it is necessary that the wamsities develop ( TDK, 2004) . Yéksekojret
themselves in all areas of education and traininginorder Y° net mel i J i nde yer al an t
to attain quality and standards in education. dékarédan kabul ger megmenbior
standartl ar a gere bir y ¢
Keywords: Accreditation, Quality, Teacher Training, dejerlendiril mesi anl aména
Higher Education 2016).
) ) Kal ite -al ékmal ar @énén ej i
L-Girixk ejitim kurumlarénén aralar
Cumhuriyetin il k yeéllmenénda&n Kiuriupdrad e nnig’@rpkVEhaspg
yetiktirmek i-in -exkitli YYapmake ad ;elemajee mdan orolkay
g°rev yapmékteéer. 1982 yél éd888 bd7herevwksgikyédnreitd end
veril mi ktir. YeksekOojretiem i tkium uorutnacnal aro§ rvee nfeini t i r
yetiktirmede dejikiklik ve/eyddiilki-Kl e°’imt egereg| t ekniy

i
karar verilmik ve 196 walnémda, vykakys&eyp;m after k
Bankaséeonéen birlikte y¢r¢tdtegjl &nilii 7 ek @m@ésvappsatn
yetiktirme sistemini de kaepseaaand aakr ekneekni 1°dzd ke jhiaxkil kalr
yapeéel méekter. 1997 yeéelenda ksalyietiaysik azrotréurnmayd a jfiayi dhfel &

5]
okull arén yeniden dg¢ @98l enYmek5| nklonj ardenqddan kKa219%8 eni n
°Jre

[

tim yél ésiitteilbearriiny | eej |¢tgwr%|&g k¢|atl Ken{al areanéen kur L

yeni den yapelanderelmeKtei{amu y dalrrOJoewlg}araarpae I@ule
dojrultusunda progr-amratlgg%lflf}étrllrllrr\)é( h%lshb M er me
materyall eri kuIIanelmayﬂurlprﬁlr(e{ranm%lé i JsteatnidrHrtl
el emanl arénén kendilerini kgaerl ItlrmeI(=a érlﬁu}'gluduay
pedagojik formasyondersleri ve zorunlu derslerde Akredltasyonun hzeo yat arl aréneé
d¢zenl emel er yapél mecx Ve°zeﬂ|r§§7£nl§|l|?1k i mi nde
uygul ama okull ar é gi bi yarar'l e uygulamalar
bakl atéel méektér (Y¥K, 1998). 1) Ejitim Kkuruml ar @énén
m¢kemmel i yetini sajl anm
K¢reselleken d¢gnyada gellKlmsaHIbqolurpabhlrgellKlme bajl é
dejikim ka-éeénél mazdér . TopILémMn her alanénda ejllgll
"o . zun ol an Yy ¢
-ajén gereklerine ayak uydurmaE k‘rgo Q] l% geI|K|
. . ad [ all _dyl
takip edebi |l mek Ve b'reylerbulunabﬁlr Ki mlne k tk
bul unmak i -in gerekmelrketedlr3 YEJk tk dg bu ellKI
bajlée dejikime tabi olan bir IC 1SEnkd’d " ¢ B @n e kml it
gereklerine ayak uydurabllmesOur io- enlllkle e ay
uydur up s¢reklii bir deV|n‘prr§e|e°enkde Ui R s¥aPp m:
gerekmektedir. Géngmegzde es)uluzmlakarambardeenreerbe Ve
yeniliklere ayak uydur up, g eul yi ukn@ bsialjmealre r i Ve kal i
kavaména wul akabil mel eri - ngyIkglilyim aryrdac gl gkansahd

ol mal areé gerekmektedir. KalitegoyRhryvérinimebb| bREPE
czellikleri b¢e¢nyesinde taKe7|5n§3\Sk§e&Iutré|§ny oIaVreII ivfead

edilebilir (TDK, 2009)' ¥zde @'e(/nl ]l a%te?é? gore
kuruml ar da kalite samda anabi,l es.i i -1imn kuru .
. _ 8) Dej i.kKj m pro raml ar énég
gerevli ol anl aréen da baKareya glden onu /Kalltedw
- Iag te (AKtan v

ge-mekte ol dujunun ve ¢retim esna a ata ol mamas ¢
gereklilijinin biIinC|nda¢Jr@Itm@ss:,e gprekmektadtredi
O0Akreditasyon, kurul ukl arogne | eir-jédicré. bh &I taoneb;as
belirlenen teknik ©°1 -zt lveeryen sgurriear- aoljérkd térheem & no jbad @ dn,
tarafséz bir kuruluk taraféndan onayl anmasé ve dg¢zece
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y°neticiler vV e programdérakr @dikt a(s2y0o04, - 8108 ®ma |l g°rrée
ejitimde d¢gnya standarnl|l ap&ogr gmkat ayabidanerk d¢Keén
°nce °Jretmen ejitiminin kalliékke®inei Var i &€ e ma ky agoeérl eaknid
yeti ken °Jretmenl er de dvaahsaé t ang & yell a kltiopPammark i |vee
yetiktirmelidir. Bu yeéezdteemal @apdéet smbap yet gwt iar me y
programlar e y ¢ ksek kalite vV e nitelikte °Jret men
yetiKtirme ej|I|m|ndrmeeilrIe|21¢a|E?'fmqurlf%chltele

jrenciler ¥| - me, Se- me VAeraQ(teérlrﬁéﬁéﬁmeal'\é‘?(rrﬁ‘aezg' ub |
(¥SYM) b6nin uygul adej e Llsfaanks ¥8§|ﬁ55'rm?e\§%%%ﬁlaakrl
(LYS)Ona girerek aIdékIarSlethau,lrﬂélgtnad‘n saphappasmey
tercih etmeleri SonucunAdagyoenrg,'IeIKg,'Il‘?g,kkt_eéj_ééée%l(‘eﬁf':nbﬁl‘é
Bul ut , 2010, 211) . ¥Trepmepr | @l ikteipmi rk%er'to%duaytekn
°Jtrmenl erin se-i minden tkaa’?ltfb%%ra°kr'nekhl'ezn{nete-in e
bakl amadan °nceki ejitinﬂ)rogcraml ersi nde o?d¢ré¥§j&n b ©
standartl aréenda eJitim veroebi,lijmelk -0ks Preexm! Vi digy S ¢
Ejitim fakeltelerinin akr eSghbtkimenplghiny Bykonuyiadoyi glarak s veyae
(National Council for Accreditation of Teacher Ki ml erl e g°r ¢kmemi cner

Education ¥} r e t mtmi UIUE4l Konseyi) isimli baklanméxteéer (Patton 1987
konsey ye¢regtmektedir ve %Ipfé'Fnﬂ]% YAPE! @fgat k' g8 Mg
B&k

g°sterge bulunmaktader endek-ayeelgde a8dki ! €enp1ha
289) . Terkiyeoddeki i anV&NSIrFE élre ﬁlneter'I’Tt\é%l‘
akreditasyon, dejerlendlph@nav'eék @J|eg|9|érpd|mrcrﬁécf-
-al ékmal ar e tyadpn@lsamak ayn@kslg§l§§rll‘e j imftim elemanlar

Fak¢lteleri Dejerlendirme@%&l MKt dlta OyNoUn @Qr@Hn@Jl ¢
(EPDAD) 20126de kurulmUKtufrarkT'crkbrO"j”?'%thn daefiif

akreditasyon model i ile VELROeV eddy i®d; rnﬁ’t'“T]reeltquhane
yakl akéeml ar éne beni mseyen vV e uygul ayan niteli kl:i
°fretmenl er yeetfiiktiintiinl ndeesnie tXidviewu | dopl ama Arace
sistemati kl ekmesi, ayreéca hlzmetin sunul duj. u kiKiIefr

. . . . u-Il,u anket{n sOor u
bu ejitimin bel |l standartlara Ig°r_e VT ¢ ¢I|d¢]<,n¢
géevencesinin veril mesi hedeEf(;Ig;\gni]AKat_rierne(EeleeDr, eZnO_dl|6ran
14) . EPDAD °jret men ejltl(ml st_a?noona'rntlatygt)(gn‘l_f’lrmeet'(_lm

_ ~ Akréa.dl.tasgo.n El Ki't abe

pIanIanmaslmaseuygeladejerlt?n iriI'mesi,
- . _ E emarf’glir_(?na Sorul acak
°fTretim el emanl aslkyl °ijrkinclifi,jifakesgl e ~

. ] ) aIe mexkter. A- ék elue inan laanrl
tesisler, k¢t ¢phane Ve daona (Tm, netim ve . allaTF
. . . °zerL ||kL§{|, o r_énwmlet_omzete_s¢
gésvencesi ol ar ak yedi ana, taK e ta It n IamfeKk(_aIr1
(EPDAD, 2016b, ). ejitim gr amlareée ve akg

bol ¢ mg i -eren 13 sorudan

Bu araktérmanén amaceé, ejdgd-iew Ifigki¢nlit es &) i aci&k g mav
°fretim el emanl ar énén progni @mim&xé @ r ak rUezdm-atda sayr ednaunm a c
il i kkin ger ¢kl erinin belsgorlwelnaneéssnadliognay Buer mmat | a.
O0¥]ret men ejitiminde akredli tcsasywnve-blbégmakbarehkaye
y°neli k neler yapél maktadér?0 sorusu yanétl anmaktad

2.Y°ntem

23Verilerin ¢°z¢,mlenmesi
Bu arakter mada nitel arakter ma y°ntemlerinden
yararl anél mékteéer . AraKterrﬁaar{é’ﬁ(m&eseSn nuocuurnudn‘?l -aqléq<%e
(case study) ol ar ak beI|rle%mlKelnlmefﬂ(gfjaérébrﬁf&m?ieﬁnk
1999) . Bu -al exmada, ?/?r Lnan%ll'g%tn?ram'@%lﬁ’ﬁm)aﬁGB
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¥Jretim =elemanl arénén g°rdekiged iemie gandeét ddaki mi-zi nm

dojrudan al éntélara da yerkovnesuhdakdeste]ji oluyor. o
icniversite taraféendan dest
Bu arakKkteéer mada el de edi |l en bul gul ar , °Jret men

ejitiminde program dejer |¥lnd8tripm ev'eeméﬂféﬂﬁpﬁgyokrﬁn
konusunda °hfatéma esemal JigsetmgdiKler|, gegsleriy verme konusunda verdikleri
verilen cevaplar; ©°jretinf€¥RBman| dreg@de edinglypdgkag
°jrenci °zelPjkeeme, s¢feeShlpfemapilar@neén -ojunun ken
ortamlaré ve fake¢lte etkindisisetdanedd&!l ¢pinedieg slhligy
ol mak ¢zere bex kategoridQeUn"cls?’éWim!(kit'ir.YErl‘%telabrdiil
bulgular alt temala halinde el e dauirginmhead eer-evesinde der

yoruml anmékt ér . veril Bujigibe durumlarda ©]
-eki tl sékéenteéelarla kar«kée
31¥jJ retim el emanl|l ar éneén g%erzleltflzn (?ienrgarélz%rendan b
bulgular getir mi erdir
Arakt ér maya kat el an jretlErXeeIeA1 nr rg%l_ﬁfndek_i[gpgg
°zelli klerine ait g°r¢KIe¥|rﬁ?t'bné i 4T Y Inu iklgi”asfnlgedrbleﬁle
bul gular akajeéda verilmi KgEKet Farabrimed emapnkar &
-al eékmal aréna ve bu -aIeKm@rlcadrﬁakvegrelrlekrﬂi_d@steklere
ilikkin sorulara verilen cevaplar |ncelendi_ji_nde ° ]
el emanl arénén hepsinin proAYesdon@luya| KRNEI BFi M@ zeh
verdiji, ge-tijimiz yeéel ve@éuUhyumymhdaiju Kjék"’@?édledlaen-eekl
konul arda -al &k mal mektedig a p t€d KIMmarnd arg@'iqi‘%’ﬂnl_éhf ta.ne.5|
Veriler derinlemesine incBPéanif‘gth"?lteﬁnekban'eﬁc"jnreé(tk
el emanénén farkl e konul a8t} srBt KhHeé yojunl aktéej e
o . R . _ ~ -
g zl_enmektc_sdlr.. ¥J.r?tlm _C?Aleamr?théd’éaKnéjna&a r?_ia-zk?_ilrart?er
-al éxmal areyla il gild@i Ku i f,adel er,i kuII.aan Kt.er . . .
P I - S ETTT 3T m ko kend i ol dujum o io-i
OLi sans séneéef ©°Jretmenliiji_, Y.Llsarks EJ|t|m.ﬁrograQ1
. ) . z’or und a, al s'’am bi T: 2 -0
ve °Jretimi, Doktora Sosya[l Bi l gil.er ¥JAretmen|J|nd
) dekegnmeyoft )
mezunum. ¢tal ékma al anl ar ém; D119 ms e okuryazarl ek,
bilimin dojasé, bilim ve te3k¥olrejifimeinnadapl amgnenky:
eyl em araktérmaseée zereedir] r et mebHlgulas| i t i mi é
Bilimin dojasé konusu uzu%\ }/jéll_a -al éxt éj ém i r K
) : . Kt ér maya at el an Fre.t
bunun ¢zerine etkinlikler el Ktirere {Yeﬂfl er i
konudaki algélaréyl a ilgllai a rlaaKrte‘nrerr?a yz%éyloru?nr'(“)ne
maddeye ai't bualgular akafj é
6Daha -ok alanéemla il gild@ -al ékxmal ar yapt ém. Ge-en
- o ¥jretm(-1\1nllk becerilerini
sénef vy netumyelveléed‘errgd,tsglb z'e |rllenme, | _
teftik ve ycksekOJret|mdemja}gqg%mvﬁratl?gsiceglaglakoﬁt?lf
. " katelan ©°jJretim el emanl ar ¢
y°nel di m. 6 . . . .
adayé ol an °Jrencilerinir
Ayneé maddeni n verilerindeyddir€md mf &l sa@aé@h &r ésnaéhni p
ojunlujunun -al @ékmal ar éndga r¢nlinveekrtsSel dtier .v e yy rfeatkiénh t ee
destejini aldeklare g°zl eglapdrdaiogtriert-meBY i Kekphd der iilf
eden °Jretim elemanl ar éneényyggurliakma skeu K@ kioclkd¢dideneyi
6/ niversitem bili msel -at ¥k %%?arbre&éﬁnl |derO§I n'f i
noktasénda bana dest ek oIuyoertmebunaudnalyalarle&lenl uMpyb
séekénté yakaméyor um. Kongre g°reviendirmelerimiz Ve
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il mi ktir. Bu Kekil de 6Sobgdé bedghnl ePjpreddgmamén
manlbarr@mdann g°r ¢ K¢ Ku K isteyerekd geldiklarini ifade ediyorlar ancak daha
retim derslerinde ve s%%?r%kelras @mmarildeax’%r nC|IKeb
N N _ al rnat fle bulama gi
ul ama férsate varder . djerretl i.m %(? I(?rllgq & e o
endi kl erini okul l ar da dygulK oal uyapacAaaanaré °devl
i yorum. 0 yor.o . .
Ayné maddeye verilen bir
é soruya uygul ama f eruygtud manal-éokde ag !l eg aemidpar ag ¢
ndulengediren ©°Jretim eolledwmanuen uk otneaulyilrat én g?J retim
k1l @ boyutlaré ku kekil dkee kiifladdeed iert.mi kt i r .
renciler derslerde teorl0i¥g reinecridke rgonmi gy k |geernie lpdie g
ulama feéersaténa -ok ag@gelsayhoirp abl uyoarkiladr .bupeardak
saménda grup-a yapeél ansahagwrl maleawrci d&rlsenleull @xt
éyorkul Bamgpnda ya da dBJeeydrer e & | &Jaabikkinakonusuna Ak
etim teknik Ve yakl ageméenecekygall @amaa, k aonrsteal an
ildijinde vyapaméyorlars®ylydqelbdmdda nek waddmr gi
etim teknik ve y°ntemV@gPst@eenekde deek kpnégaiminh
ul adéj e vy° nt-oevap teknikietiyle vy ol
ér | & knaelyéey oar-.é k¥ jorl ema , etklsi{3¥ rer&meretKrpe s%remne a
[ becerilerden yoksun aphmalkbamdydcNakelParno bdjemet
ulama derslerinde yapélogniteur rTaalké¢n@alharéegda ;¢a
-0k sorun yakanéyor. Gguypd@Ira@ar ayuaffleada “iefran ailka
sénda g°rev payl akeémeé VSs. nedenl erden dol ayé
bl eml egrupekepbekmal aref¥dd etimgnppdayé performan
eyde yapélamadéjéendan bhanoge'ce¥°nte_?'@|%Eahlkb”dlarﬂfda{nl
un olunduj unu d(,K(,n(,yorcuen‘(""oolar incelendijinde
) ) , unl uj unwewn uyguama ve, sunimiara
encilerin girif«k nlte|lkh8|fnl Pe réfie

)
e 1 Idan °3ﬁefte%rl lein!mi |
bul gul ara y°nelik OBUSBE?%?§'5' I5 rJapeor}Q'arer dge

eI|kIeri|ameslendzlan?y61aapla|raenl HBE%@F
i

l ama™ gibi y_°n
ekl i akademi k b'r'k'meelearﬁ‘anpl arl‘néd ta[ea[f }%yan bkl |
etmen olmak ¢zere mOtp'eVre_fororlr1£nﬁj§<éa§osry'&?ﬁja%ree?k||nrtlw
usuna veril en cevaplaélukpﬁghsndlj OInde _eﬁllut il
ms u z duruml ar gze 'aé|é“.§m§€é§'- '¥{/5ﬁfbmler d
manl arénén olkuldajdecekgpphpRfa an y°ntemler ver |
emsi z gel me vV e akademlol%ep|[k|<bp1l rVeetgeJSéZflerHInél'
¢ne bir de atanma kaygqg§Rgn bya%ﬁe%‘m&ah&vué’mfvé‘rp C
ivasyon belirgin kekilfgea ’fgeqdcd Vi et l emekt edl
Kekil de i fade eden °Jretim elemanlaréndan
6l arénén g°r ¢kl eri ku kletkeir] dtednlré (ére&ky Kampuwd

_ o -oktan se-mel. sorul ar, b
terl i ol dukl aréne dg,Kg,r*krgévyroarnpnp]avrqtyaqtaerrél,| kaalg/a}daen{n
i ki me sahip ol mal ar é daodzeq,rl earKléyogunumlar pr l(g
a motive ol dukl ar éne d&yﬁ&l”ﬁ”ﬁqé{l"é#‘é“ Odé)rBéJ p,kl uldaar’é
encilerin d¢ K¢k puanlay bdécmﬁl %% ynﬂletlleur'dl iféle
eyinde pedaQOJ|Iar&llvyea|senecﬂ|nmem||< ol mal i
cutlarénén fazl a oImas@¥{gr|90tmemn_surlaapréé’r{a ERENs e
nma ge¢-1¢fé¢ déekek mot i vdaesiyeornl eumndsi yrymegky gl ‘o'I"hr%q’(r°Hl
maktadér . o uygul uyor um. Materyal de

i nternet sapfl as@nel uwtuyo
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°devlierde bilgisayar temeldBi l2giveayBarlogruty et enaltier yh
Bunl arén ders sunumlareéneé ke arej &ul eadideéméime rbii digilke

internet sayfal aréna k oy Byormuinaro|l d Df amda dteaksninkdes e
bel irli y°ntem ve teknikleorubprbati etdteposloar adé bunl
uygulamag n é yapteéerar ak performans]| ar éneé _ ) _
dejerl endiriyorum. ¥zel Ojo-rgetkinrjnkdedrosnlannd(?gen]I a_h e'rl_ gh'alf't_
anlatteéejém y°ntem/teknik '?‘_'Ieek'lalsgi’I_|b+?(|jgr'_s$$35?‘%ﬁ%?llq"r\
uygul amal aré okull arda uyghu'l_'abt'‘r_y_orSu_er_rlfenljifguIya0 al arzéant
videosunu -ekiyorl ar vV e tenlusyﬁnderlm%ebrlzgtbg olnuzd e%/e_rerZ np(an
el ektiriyeoerndvei el ez. Birdeeysste?klfeayrekrleékl’ékrll'a'r P zam
dersinde, °Jrencil ere kovneuryruemda”ﬂrll'%ottéktan sonr a
okull arda wuygul ama yapacak! g4g] i°tlirne toned asmeialrie niglng i i Ir
etkinlikler veriyorum v e buanulgmlarIerlendiriyorum. F e
°Jretiminde, kavram ©°Jreti mi iszerine ]rencilere
bunl aréektaml|l asbar a okul | AFastenmay ar&atelan fret
deneyecekleri etkinlikler Ofdpam radyeoeym.dee] erl endiril
d°rt maddeye ait bulgul ar

Araktérmawgmehmeetsma eci ne dair OEjJ i tim
programénda birbiri ile °oEdiddmm 0 haml g epngdaar engf n
¥neml i bokl uklar mevcut @mhad mMaddevxendekielhgnegeva
cevapl ara bakteljememnidar énjeédledfigkkisenefl arén ke¢- ¢k,
g°r¢klerde olduju gezlemmMe@NmiUkd @arf €néppaz@éa cofjarzelta mol
el emanl ar é derslerin biyraiamid$il € b amhml g8 teknkive r .
dekenmekte, bazélareée i se btaézken odleorjsiike rdgoen @ meé mérk uk &s ms
edi Il meden derslerin yanl ekkséeékKhrama i(od duéuj | difjaidne
getirmektedir.neBu k mbadey &l jgmatnilpgr eéndan bazél areéené
el emanl arénén g°r¢kleri ku fraedieiliededikeu, kekil dedir.

6GEjitim programéemézda der SPEPETHlidpLGm§gs;k “ta‘ﬂ{(aml tag Mpty ¢
bokluju bérakeén yojun blrolarabngrﬁnpkéa%aghalsaor €t nfek ! €

memkén. o -ak seviyede kaléygr.
JrenC|Ier sajl ekl e bir K
6Bazé derslerde ©°n kokul amediickuk dtar edie hmemizk .a Melsnea sc
°fJretim ilim ve KyPnemedeg,rRif,n@ﬁcs'yi edwenal téyor. o
dersinden sonraya konulmuK eé/fa b|||mseg, arakter ma
der si rapor yazmadan sonray Ialrrr?umez(‘) renci emev
akaﬁakbal b|r ortamda hav

Eji®imetim s¢grecinin °nem|l|sayay£dl@ermcerlla2r;é @lman onu

materyallerle ilogi | madgdaeyeml eerni enygybhamakada,
incelendijinde ©°jJretim elhimamilrargmem!l e-nojyuank aurhaudéujné |
eji-timetim s¢grecini dest eskalheéypenol def embiu sdagykéidnas y Ot
bil gi sayar a sahip ol duj u gdmikkale | ebru 6 bi | gi sayarl ar é
genellid e beck yél dan fazl agéyr s vké1r|dia]niénHidzéj§énéflar
g%zl enmektedir. Ger ekl i yuayzgéulné"Hea]riéln. i¢%?ug@@re§tlékg

chiversitenin bajl e oIunanvebigém'éf\dednézteanliep&@rgeyaahH
yoluyla temin edilebildijjygivhathta gddi5mMeKihle A£HITHR
isniversitenin teknik destbed‘Ki ”Binr dae]ahgk-iéﬂct%iiryagé%gﬁﬂ‘
belirtime kt edi r . Bu maddeye ildiérgléin% Q?éﬁngglrrﬁ&)}(?rr. KTe k n
Kekilde ifade edil mixktir.

-ékabiliyor. Bunu da ken
yoluna gidiyoruz. (¥rneji
hopar!l °r getirme gibi.)®o
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