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Prof. Dr. Cemil ¥ZT¦RK 

EPDAD Yºnetim Kurulu Baĸkanē 

 

SUNUķ

Bu bildiri kitabē, Eĵitim Fak¿lteleri Programlarēnē 

Deĵerlendirme ve Akreditasyon Derneĵi [EPDAD] 

tarafēndan Yēldēz Teknik ¦niversitesi ve Marmara 

¦niversitesi Eĵitim Fak¿ltelerinin iĸbirliĵiyle 19-21 

Mayēs 2017 tarihinde Ķstanbul'da d¿zenlenen Birinci 

Uluslararasē ¥ĵretmen Eĵitimi ve Akreditasyon 

Kongresi [ITEAC]'nde sunulan bildirilerden 

oluĸmaktadēr. Burada yer almayan bildiriler yazarlarē 

tarafēndan Kongre ile anlaĸmalē hakemli dergilere 

gºnderilmiĸtir.  

Bir kalite ajansē olarak EPDADôēn misyonu ºĵretmen 

eĵitiminde kalite g¿vencesini saĵlayarak daha nitelikli 

ºĵretmenler yetiĸtirilmesine katkēda bulunmaktēr. Bu 

misyonun ger­ekleĸmesi belli koĸullarēn karĸēlanmasēna 

baĵlēdēr. Bunlarēn baĸēnda (a) t¿m paydaĸlarēn kalite 

g¿vencesi s¿re­-lerine olumlu tutum geliĸtirmelerini 

destekleyecek bir akreditasyon k¿lt¿r¿n¿n varlēĵē, (b) 

bilim-sel bilgi ¿retimi ve paylaĸēmē ve (c) iyi ºrneklerin 

keĸfi ve tanētēmē gelmektedir. EPDAD asli gº-revi 

olmadēĵē halde ona iliĸkin hedeflere ulaĸmasē i­in 

olmazsa olmazlar olan bu ĸartlarē oluĸturmak ¿zere bazē 

­ºz¿mler ¿retmiĸtir. Bunlarēn en ºnemlisi ITEACôtēr; 

­¿nk¿ o ¿­ boyutta da ºĵretmen eĵitiminde kalite 

g¿vencesinin geliĸimini destekleyecek ĸekilde 

tasarlanmēĸtēr. ¥yle ki, bilimsel bildirilerin sunulduĵu, 

program deĵerlendirme s¿recinde elde edilen 

karakteristik bulgu-larēn paylaĸēldēĵē ve 

deĵerlendirildiĵi, baĸarēlē ºĵretmen eĵitimi 

uygulamalarēnēn tanētēldēĵē bir platform olan ITEACôa 

hem bilimsel hem de eĵitimsel gºrevler y¿klenmiĸtir. 

EPDAD i­in bºylesine stratejik bir ºnemi olan ITEAC 

2017, T¿rkiye ºĵretmen eĵitimi kalite g¿vencesi ve 

akreditasyon tarihinin en ºnemli kilometre taĸlarēndan 

biridir. Her ĸeyden ºnce bu Kongre kendi kategorisinde 

bir ilk olmasē bakēmēndan ºnemlidir. Bunun yanēnda, 

¿lkenin yaĸa-dēĵē askeri darbe giriĸimi ve bunun 

akademik hayat ¿zerindeki olumsuz etkilerine raĵmen, 

altē ¿lkeden 180 katēlēmcē 120 bildiri sunarak bilimsel 

bilginin geliĸim ve paylaĸēmēna katkē iĸlevini 

ger­ekleĸtirmiĸtir. Bildirisiz katēlēmcēlarla birlikte 

sayēsē 250'yi ge­en araĸtērmacē ve/veya eĵitim-ciyi bir 

araya getirerek akreditasyon k¿lt¿r¿n¿n geliĸimine 

katkē misyonunu da yerine getirmiĸtir.  

ķ¿phesiz ITEAC 2017 kusursuz deĵildir. Bunun 

farkēndayēz; tespit ve yorumlarēyla bu konuda bize 

yardēmcē olan katēlēmcēlara m¿teĸekkiriz. Kanaatimize 

gºre, Kongrenin en ºnemli eksiĵi, EPDAD tarafēndan 

y¿r¿t¿len program deĵerlendirme s¿re­lerine iliĸkin 

ºrnek olaylara veya bu s¿re­lerde tespit edilen baĸarēlē 

ºĵretmen yetiĸtirme uygulamalarēna yer verilememiĸ 

olmasēdēr. Bunun temel nedeni, son ¿­ yēlda yoĵunlaĸan 

ulusal y¿ksekºĵretim kalite g¿vence sistemini 

yapēlandērma ­alēĸmalarē dolayēsēyla 2017 yēlēnda 

EPDADôēn da i­inde bulunduĵu kalite kuruluĸ-larēnēn 

tescil belgesi yenileme iĸlemlerinin kesintiye uĵramasē, 

buna paralel olarak program de-ĵerlendirme s¿recinin 

dondurulmasēdēr. Bu yēl sonu itibariyle yeni sistemin 

t¿m unsurlarēyla iĸler hale gelmesi beklenmektedir. 

Sºz¿n¿ ettiĵimiz faktºrlere raĵmen ITEAC 2017ônin 

baĸarēlē bir bilim ĸºleni olarak ger­ekleĸme-si ­ok 

sayēda kurum, kuruluĸ ve kiĸinin katkēlarēyla m¿mk¿n 

olmuĸtur. Bunlarēn baĸēnda organi-zasyon ortaklarēmēz 

olan Marmara ¦niversitesi Atat¿rk Eĵitim Fak¿ltesi ve 

Yēldēz Teknik ¦ni-versitesi Eĵitim Fak¿ltesi 

gelmektedir; Dekan Prof. Dr. Ahmet ķ¿kr¿ ¥zdemir ve 

Dekan Prof. Dr. Mustafa Aslanôēn ĸahsēnda her iki 

fak¿ltenin personel ve ºĵrencilerine teĸekk¿r etmeyi 

zevk-li bir gºrev addediyoruz. Kongreônin 

finansmanēna destek veren Marmara ¦niversitesi 

BAPKO yºneticilerine minnettarēz. Kurullarda gºrev 



 

 

 

alarak ºzverili bir bi­imde ­alēĸarak Kongreôye katkē 

yapan herkese m¿teĸekkiriz. Bu baĵlamda Y¥K 

y¿r¿tme kurulu ¿yesi Prof. Dr. Mehmet ķiĸ-manôa, 

Y¿ksekºĵretim Kalite Kurulu ¿yesi Prof. Dr. Tuba 

Yanparôa, MEB ¥ĵretmen Yetiĸtirme ve Eĵitimi Genel 

M¿d¿r¿ Do­. Dr. Semih Aktekinôe de katēlēm ve 

sunumlarē i­in teĸekk¿r ede-riz. Nihayet bu ilk 

kongremize yurti­i ve yurtdēĸēndan katēlarak bilgi ve 

deneyimlerini paylaĸan bilim insanlarēna, ºĵretmenlere 

ve ºĵrencilere de m¿teĸekkiriz.  

ITEAC 2018ôde buluĸmak dileĵiyle... 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 
 

 

 

 

 

Prof. Dr. Cemil ¥ZT¦RK 

Chairman of EAPFE 

 

INTRODUCTION

This proceedings book consists of the studies that were 

presented in the 1st International Teach-er Education 

and Accreditation Congress (ITEAC), which was 

organized in Ķstanbul, Turkey between May 19-21, 2017 

by Association for Evaluation and Accreditation of 

Programmes at Faculties of Education (EAPFE) with 

the cooperation of Yēldēz Technical Universityôs and 

Mar-mara Universityôs Education Faculties. The 

proceedings that are not included in this book have been 

sent by their authors to the journals having agreements 

with the Congress.  

As a quality agency, the mission of EAPFE is to 

contribute to raising more qualified teachers by the 

assurance of quality in teacher training. There are 

certain conditions on which the realization of this 

mission depends. Most important ones of these 

conditions are (a) the presence of an ac-creditation 

culture that would support all stakeholders to develop a 

positive attitude against quality assurance processes, (b) 

generation and sharing of scientific information, and (c) 

the discovery and promotion of fine examples. EAPFE 

has created some solutions to help achieving these goals 

by providing these vital conditions even though it is not 

their primary duty to do this. The most important of 

these solutions is ITEAC since it was designed in a way 

to support the development of quality assurance in 

teacher education in all these three dimensions. With 

this purpose, the association has assigned certain 

scientific and educational tasks to ITEAC which is a 

platform to present scientific studies, share and analyze 

the characteristic findings that are re-vealed in program 

evaluation process, and introduce successful teacher 

education programs. 

ITEAC 2017, which was strategically so important for 

EAPFE, is one of the milestones of teach-er education 

quality assurance and accreditation history in Turkey. 

Above all, this congress is important for being a first in 

its category. In addition, 180 participants from six 

countries con-tributed to the improvement and sharing 

of scientific information by presenting 120 studies de-

spite the military coup attempt in Turkey and its 

negative effects on the academic life. The Con-gress 

also realized the mission to support the development of 

accreditation culture by getting together researchers 

and/or educators who were more than 250 individuals 

including the partici-pants not having presented studies.  

It is for sure that ITEAC 2017 was not flawless. We are 

aware of it, and we are also grateful to the participants 

who helped us with this issue by their observations and 

comments. We are of the opinion that the most 

important shortfall of the congress was the lack of 

exemplary events relat-ed to the program evaluation 

processes maintained by EAPFE or the successful 

teacher educa-tion practices determined within these 

processes. This shortfall was mainly caused by the inter-

ruption of registration certificate renewal procedures in 

2017 for quality organization including EAPFE, and 

program evaluation process being frozen accordingly 

due to the efforts to structure national higher education 

quality assurance system which have become more 

intensive for the last three years. It is expected that the 

system will become functional in all ways at the end of 

this year. 

Despite the factors mentioned above, the contributions 

of many institutions, organizations, and individuals 

have made it possible to realize ITEAC 2017 as a 

successful celebration of science. The biggest 

contribution was made by Marmara Universityôs 

Atat¿rk Education Faculty, and Yēldēz Technical 

Universityôs Education Faculty. It is a joyful duty for us 



 

 

 

to thank the staff and students of both faculties through 

our individual gratefulness to Dean Professor Doctor 

Ahmet ķ¿kr¿ ¥zdemir, and Dean Professor Doctor 

Mustafa Aslan. We are grateful to the managers of 

Marmara Universityôs Scientific Research Projects 

Coordination Unit who have supported the funding of 

the congress, and to everyone who has contributed to 

the Congress with their duties in boards and selfless 

work. In this respect, we are grateful to Professor 

Doctor Mehmet ķiĸman, a member of Higher Education 

Board Executive Committee; Professor Doctor Tuba 

Yanpar, a member of Higher Education Quality 

Committee; and Associate Professor Doctor Semih 

Akte-kin, Ministry of National Education General 

Director of Teacher Raising and Education for their 

participation and presentations. Finally, we are grateful 

to the scientists, teachers, and students who have 

participated our congress from Turkey and other 

countries, and shared their knowledge and experiences.  

We hope to meet you in ITEAC 2018... 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 
 

 

 

 

 

 

Prof. Dr. Jazlin EBENEZER 

Wayne State University 

 

Quality Assurance Arguments for Educating Turkish Teachers: 

Towards Continious Improvement and Life Opportunities 

(T¿rk ¥ĵretmenlerinin Eĵitim Ķ­in Kalite G¿vence Tezleri: 

S¿rekli Ķyileĸtirme ve Yaĸam Fērsatlarēna Doĵru) 

 

Introduction  

Mahatma Ghandi stated, ñIt is the quality of our work 

which will please God and not the quantityò which 

implies quality is precious, pious and pleasant for 

satisfying the developer and user.  

Today I am going to challenge you with the following 

question:  What is Higher in Higher Educationôs 

Teacher Education? To answer this question, I focus on 

the Quality Assurance Arguments for Educating 

Turkish Teachers: Towards Continuous Improvement 

and Life Opportunities at this International Teacher 

Education and Accreditation Congress (ITEAC), Yēldēz 

Technical University, Istanbul, Turkey.  Thank you for 

this opportunity and I am delighted to be here with my 

colleagues again. 

To improve Teacher Education in Turkey under the 

European Higher Education Area, I urge Turkish 

Teacher Education leaders and stakeholders to consider 

the following four Quality Assurance Arguments:   

1. Aiming for high quality teacher education and teacher 

learning 

2. Committing to continuous improvement in teacher 

education through partnership and collaboration with 

stakeholders 

3. Extending life opportunities for Turkish teachers 

through social justice  

4. Committing to social justice through quality 

assurance by teacher educators and stakeholders 

These quality assurance arguments fit the culture of 

quality in Turkish teacher education based on the 

guidelines for teacher education, and principles of 

teacher competencies and qualifications outlined by the 

European Commission in 2005 through the Bologna 

process that was established in turkey in 2001.  The 

European University Association (EUA) institutional 

evaluations were actually instrumental in transforming 

a quality culture in Turkish universities, which now 

recognize the importance of internal and external 

institutional evaluation in improving the quality of the 

education provided to students.  The awareness of 

Bologna process encourage universities to develop a 

óquality cultureô.  

Quality as a Culture 

Quality as a culture is recognized as a process of 

transformation and each sector involved is concerned 

about the importance of quality.  Wagenaar (2006) 

suggests, successful implementation of accreditation is 



 

 

 

the creation of the quality culture. According to the 

European University Association (EUA) (2004), quality 

culture is conceptualized as óan organizational climate 

in which groups of staff work together to realize their 

specific tasksô. The term ócultureô provides the 

conceptual frame for two aspects: (1) the 

organizational/structural aspect, which relates to 

specific tasks, standards and responsibilities of 

individuals and units; and psychological and 

motivational features, which refer to individualsô 

understanding, flexibility, participation, hopes and 

emotions.  

Systems View of Quality 

Systems View of Quality may be considered as a 

theoretical framework for research on quality assurance 

of teacher education and teacher learning. The notion of 

a system is a theoretical abstraction and may be defined 

as an organized unitary whole composed of a set of 

interdependent, interrelated, and interacting synergetic 

elements or sub-systems, delineated by identifiable 

boundaries from its environmental supra-system. 

Accordingly, the components/sub-systems (which are 

independent themselves) in an integrated/holistic 

manner form the system. Thus, the whole is not just a 

sum total of the sub-systems, but a holistic 

representation of all the characteristics.  What the whole 

can do/represent, the sub-system cannot.  To translate 

this in the educational context, the educational 

institutions exhibit the behavior of an open system, 

which has an environment that inputs some form of 

energy to the system, which undergoes transformation 

to give some outputs into the environment.  Thus, we 

can consider that higher education institutes have an 

input sub-system, a transformation sub-system and an 

output sub-system.  As open systems are highly 

dependent on the environment or external forces, the 

Higher Education Institution too depends on constant 

interchange with the environmental factors.  Figure. 1 

depicts the schematic diagram of a systems view that 

can be applied to any educational institution. The inputs 

to the system are human resources (both students and 

teachers), physical resources in terms of infrastructure 

and financial resources. Then educational processes and 

activities related to the curriculum, management and 

support mechanisms form the transformation sub-

system, and the outputs in the system are employable 

graduates, growth in knowledge through research 

publicatins, and economic developments. 

 

 

 

 

Figure 1. Systems Approach Sanjaya Mishra, 2006 

Concerning the systems approach, the OECD report 

(2005)points out that accreditation criteria  need to  

move from a focus on óinputsô - curriculum and teaching  

processes  - to  outcomes ï i.e., what teacher graduates 

of the programs know and are able to do. Accreditation 

criteria should focus more on the outcomes of teacher 

education programs than on inputs, curriculum and 

processes. A focus on the latter elements, that is inputs, 

curriculum and processes, makes us ask how best to 

prepare teachers.  This leads to greater uniformity of 

programs that reduces the scope for innovation.   It is 

what pre-service teachers learn and can do that should 

be the policy focus. Accreditation has traditionally been 

based on an assessment of the ñcourseò and resources, 

i.e., quality of provision.  This has often led to a focus 

on the minutiae of unit outlines, activities and reading 

lists, all of dubious validity as indicators of how well a 

course is preparing teachers to teach.  Increasingly, 

accreditation is based on the quality of outcomes, i.e., 

teacher graduate knowledge and competencies. Units of 

study are designed with particular standards in mind. 

Students are clearer about what they need to show they 

know and can do by the end of the course.  

Durman (2011) concurs a meaningful and successful 

QA system in learning programs should be based on the 

evaluation of the outputs, or learning outcomes, of 

programs and course units.  

The importance of the NQF for QA studies in Turkish 

universities points to the following. óIf learning 

outcomes of a course unit or a program of study are not 

defined, it is difficult to say whether these programs 

provide necessary qualifications and meet the 

requirements of the Quality Assuranceô. Thus, defining 

learning outcomes would be essential for enhancing QA 

in higher education.  



 

 

 

Focusing on the importance of output, I now return to 

the three arguments for quality assurance. 

First Argument:  Aiming for High Quality 

Teacher Education and Teacher Learning 

If we wish to play a role in Turkey becoming a 

knowledge-driven society, we must aim for high quality 

teacher education and teacher learning. To achieve this 

aim, I propose that we consider contemporary research-

based knowledge for teacher education and teacher 

learning. Teacher education and teacher learning should 

also be objects of study and research. Such research 

conducted in various settings through various methods 

should provide knowledge about the effectiveness and 

quality of teacher education and teacher learning. 

Teacher Education Research   

Research studies on teacher education might include the 

design and development of curriculum for the 

preparation and continuous education of teachers; 

integration of field work experiences in various stages 

of certification; the link between theory and practice and 

how teachers learn to teach based on national standards; 

integration of technology standards in the design, 

implementation, and assessment of learning 

experiences; diversity through social justice; and 

alternative paths to teacher preparation and 

certification. 

To support such deliberate research endeavors, Turkish 

teacher education should set up a specialized research 

office or function, recruit teacher educators who are 

interested in and experts in conducting 

quantitative/qualitative research in teacher education.  

They need to document research data and provide 

evidence to assist in teacher education structure, 

curriculum, faculty development, and pre-service 

teacher becoming quality teachers, all initiatives leading 

to improvement.  

Teacher Research Knowledge 

It is crucial that teacher educators engage pre-service 

teachers to translate or use defensible latest research 

results and research methods of content knowledge and 

pedagogical content knowledge as reflected by the 

national standards. Following are the frameworks I 

follow in my own classes: 

The Common Knowledge Construction Model of 

teaching and learning grounded in conceptual change 

inquiry (e.g., Ebenezer & Connor, 1998) and 

Technology-embedded Scientific Inquiry (TESI) Model 

(Ebenezer et al., 2011) grounded in science practices 

(NRC, 1996, 2012) are research-based for the Education 

of the Next Generation Turkish Teacher Learners. 

Dollôs Post-Modern Curriculum Framework (Doll with 

Truit, 2012) for curriculum design and development 

consists of the 4 R's, 3Ss, and 5Cs. The 4 Rs as they 

relate to curriculum frameworks are: Richness (full of 

possibilities), Recursive (looping back on themselves), 

Relational (building networks of ideas), and Rigorous. 

Knowledge can be transformed through Doll's 4 R's. 

Curriculum with pre-set goals objectives limit the 

learners, ability to create meaningful learning 

experiences for themselves. This again reinforces the 

power of Doll's open learning theories.  

Doll integrates the 3 S's: Science, Story and Spirit into 

curriculum. He believes that teaching from a scientific 

perspective becomes a process of exploring, creating, 

developing and studying an issue. Story represents 

culture in a personal way that science cannot. Spirit is 

what gives a situation vitality, integrity, honesty and 

truthfulness 

Dollôs 5 Cs of Pedagogy are Currere, complexity, 

cosmology, conversation, and community. Underlying 

these various facets of pedagogy, including 

òDifferenceò; ñIntuitionòô and ñAmbiguityò,  is 

complexity theory that disrupts dominant models of 

pedagogy, wherein the teacher is situated as the ñexpert 

knower, the student is the receiving non-knoweré[and] 

[t]he flow of knowledge is direct, linear, one-wayò. It is 

precisely the ñclosed systemò and/or deterministic 

curriculum teaching approaches that place constraints 

on the learner.  Doll argues that dynamic change occurs 

when complexity theory ruptures, in much the same 

way Piagetôs concept of ñdisequilibriumò.  Complexity 

theory serves as ñan organizing principle of a new 

discursive practiceò that allows educators to subvert the 

effects of the ñmodernist epistemeò in both social and 

institutional frameworks.  

Dollôs advocate 3 PsðPlay, Precision, and Patterns 

When pre-service teachers learn to teach through the 

existing research knowledge, they can also translate 

them to their own study on teaching and learning. 

Therefore, engaging teachers in research as they go 

through teacher certification or teacher professional 

development is important. 

Engaging teachers (both pre-service and in-service) 

must be guided.  We need to support teachers to develop 

professional knowledge, understanding, and abilities 

through critical reflections of their own academic 



 

 

 

learningðlearning to teach--in faculties of teacher 

education.  

To conduct the study of teaching and learning and 

develop their own researched-based practices, they 

should be taught how to do educational research and 

subject matter research. For example, preservice 

teachers may be engaged in educational research how to 

write standards-based lesson and unit plansðthey 

generate and validate this knowledge in group setting 

with professor guidance. This means pre-service 

teachers should not be given a faculty-wide or professor 

developed template for a lesson or unit plan.  When they 

reflectively come up with a lesson or unit plan through 

scrutiny by peers, then it is part of their mind, heart, and 

soul.  Similarly, to learn how to conduct subject-based 

research such as scientific inquiry that reflects Nature of 

Science, teachers should be engaged in such an 

endeavor.  This is what learning to teach through 

research means. The European Union Focus Group 

(Memorandum, 2004), which prepared common 

frameworks and quality criteria for teacher education in 

Europe stated teachers need a profound knowledge of 

the most recent advances of research in the subjects they 

teach. 

It is worthwhile for Turkish teacher education to 

commit to develop a research-based professional culture 

or scientific research culture. Thus, critical scientific 

literacy of teachers and their ability to use research 

methods are crucial.  Accordingly, learning to research 

involves teachers identifying problem of inquiry, 

research the problem, and analyze data during course 

work, practicum, and classroom.  Professors have the 

responsibility to guide teachers in the research-oriented 

aspects of teacher education.  My students often state 

that they are proud of generating their own professional 

knowledge, which they never thought it was within their 

reach.    Professors often think that pre-service teachers 

cannot be engaged in researchð The argument is that 

research is too complex for them.  In fact, I find pre-

service teachers are capable of generating their own 

professional knowledge with guidance and through 

negotiation. I develop the notion of pre-service teacher 

as researcher (P-STAR). The aim is that teachers 

internalize a research-orientated attitude towards their 

work. This means that teachers learn to take an 

analytical and open-minded approach to their work, that 

they draw conclusions based on their observations, and 

experiences and that they develop their teaching and 

learning environments in a systematic way. 

 

 

Second Argument: Committing to continuous 

improvement in teacher education through 

partnership and collaboration with 

stakeholders 

The OECD (2005) expressed concerns about the 

approaches used in teacher education programs. One of 

the most common being the problem of linking theory 

to practice or academic knowledge to practical 

knowledge. The OECD review indicated a trend to 

incorporate a wider variety of school experiences 

throughout teacher education programs from the start to 

the end.   This will develop a stronger and more genuine 

partnership between schools and teacher education 

institutions.  Another trend is the creation of more 

flexible or alternative pathways into teaching.  This 

trend raises difficulties for traditional approaches.  This 

calls for approaches that focus more on standards-based 

outcomes and evidence of performance. 

Teacher Education must ensure that effective 

partnerships and high quality clinical practice are 

central to preparation so that candidates develop the 

knowledge, skills, and professional dispositions 

necessary to demonstrate positive impact on all 

studentsô learning and development. Partners co

construct mutually beneficial school and community 

arrangements, including technology based 

collaborations, for clinical preparation and share 

responsibility for continuous improvement of teacher 

preparation. Partnerships for clinical preparation can 

follow a range of forms, participants, and functions. 

They establish mutually agreeable expectations for 

candidate entry, preparation, and exit; ensure that theory 

and practice are linked; maintain coherence across 

clinical and academic components of preparation; and 

share accountability for teacher outcomes. The teacher 

education institution should demonstrate that the quality 

of candidates is a continuing and purposeful part of its 

responsibility from recruitment, at admission, through 

the progression of courses and clinical experiences, and 

to decisions that pre-service teachers are prepared to 

teach effectively and are recommended for certification. 

The teacher education institution should demonstrate 

that development of pre-service teacher quality is the 

goal in all phases of the program. 

Å Indicators of Teaching Effectiveness 

Å Impact on School Student Learning and Development 

Å Satisfaction of those who complete the program 

Å Satisfaction of Employers 



 

 

 

The teacher education institution maintains a quality 

assurance system comprised of valid data and evidence 

from multiple measures of the above criteria. For 

example, teacher education institution gathers evidence 

of teacher learning and positive impact on school 

student learning and development. The teacher 

education institution supports continuous improvement 

that is sustained and evidence based, and that evaluates 

the effectiveness of those completing the program.  The 

teacher education institution should use the results of 

inquiry and data collection to establish priorities, 

enhance program elements and capacity, and test 

innovations to improve teacher impact on school 

student learning and development.  

Not only the teacher education institute collect evidence 

pre-service teacher learning, I advocate teachers must 

also engage in research-based approach to learning the 

profession in the practicum setting.  Another focus may 

be pre-service teachers studying the impact of their 

teaching on their student learning and achievement.  For 

research-based teacher learning either in academic 

context or practicum context, teacher education must 

equip teachers with research-based knowledge, 

methods, and skills. 

Third Argument:  Extending Life Opportunities 

for Turkish Teachers through Social Justice 

There are two options based on Turkish reform: 

Option 1: Accreditation must ensure that students 

trained as teachers in Turkish education faculties 

receive equivalent qualifications, regardless of the 

institution they attend. That is, anyone receiving a 

teaching credential should be expected to have had 

certain classes, a significant exposure to relevant 

teaching methods, and a certain level of practical 

experience in student teaching. Anyone not receiving 

such training should not be allowed to teach in Turkish 

classrooms. Likewise, those teacher education 

programs that do not provide such training should not 

be allowed to train teachers. Therefore, the 

administration of national accreditation criteria should 

be primarily an evaluative function by which education 

faculties are permitted to provide teacher education 

programs. 

Option 2: Accreditation should serve to assist education 

faculties in Turkish universities to improve themselves 

such that students educated as teachers receive 

equivalent qualifications, regardless of the institution 

they attend. Teacher education programs that do not 

currently meet such accreditation criteria should receive 

help and support to achieve this goal. Students educated 

in teacher education programs receiving such assistance 

should still be allowed to teach, regardless of the 

accreditation status of the teacher education programs 

they attend. Therefore, the administration of national 

accreditation criteria should be primarily a support 

function by which education faculties receive help in 

improving teacher-education programs. 

Fourth Argument: Committing to social justice 

through Quality Assurance by Teacher 

Educators and Stakeholders 

The adoption of the Bologna Process has been a major 

focus for Turkey.  The Bologna Process has had positive 

effects on the QA activities in Turkish universities. The 

study results suggest that the Bologna Process has 

prompted a dramatic shift in policies related to higher 

education quality and outcomes. The Turkish CoHE has 

introduced specific measures to improve QA in 

universities, including the creation of the Y¥DEK, 

ADEKs and BCC. Universities are now guided by the 

NQF for Higher Education and are engaging in QA 

activities such as audits and accreditation.  

According to one Bologna Expert, óWithin the scope of 

the Bologna Process, Turkish universities pay more 

attention to QA studies and implement internal 

evaluation in their institutions. The participants argued 

that the Bologna Process not only raised awareness of 

QA in Turkish universities but also helped to establish 

meaningful QA activities that promote transparency, 

sustainability and internationalization. According to 

Durman (2011), Turkey has shown considerable 

progress in implementing many proposals of the 

Bologna Process. Moreover, the findings of the 2006 

Bologna Survey has indicated that Turkey had not 

encountered any serious difficulties in following the 

Bologna Declaration objectives (AESOP Bologna 

Survey 2006).  

Turkish universities are now more informed about 

learning outcomes, competences and qualifications. The 

NQF encourages them to create innovative and flexible 

programs for learners in order to enhance generic and 

subject specific competencies necessary for fast 

changing, global working environment. According to 

Karseth (2006), the new forms of curriculum, 

emphasizing flexibility, employability and mobility 

within a European market, adapted from the Bologna 

Process are not compatible with Turkish traditional 

discourses. 



 

 

 

Although Turkey is at an advanced stage of 

implementing the Bologna Process recommendations, 

significant quality differences exist among the 

universities. For instance, Mizikaci (2003, 97) argued 

that Turkish higher education is highly heterogeneous 

in terms of quality because of the óinvolvement of the 

private sector and already existing differences in 

educational opportunities and resources in the regions. 

Some universities are known for their high-quality 

education, excellent research and graduate reputations, 

while others do not meet quality standards. Prior to the 

Bologna Process, the test scores on university entrance 

exams were the only way to evaluate studentsô 

achievements. It was not always clear what skills and 

competencies graduates possessed after completing 

their education. Today, universities explicitly define the 

measurable learning outcomes that students are 

expected to have by the end of the learning process. The 

participants agreed that the use of national 

qualifications helped create a system of easily 

understandable and comparable degrees. The 

participants unanimously stressed the importance of 

fostering a quality culture and internal QA systems to 

ensure the improvement of education quality at the 

institutional level. 

Some researchers (e.g., Yaĵci 2010; Kuruuzuum, 

Asilkan, and Bato Cizel 2005) state improving the 

Quality Assurance systems in higher education is one of 

the most challenging areas of the reform. Findings 

indicate a number of challenges encountered by higher 

education stakeholders during the implementing of the 

Bologna Process and QA. At the institutional level, the 

Bologna Experts identified the lack of quality culture, 

communication issues, faculty resistance, ideological 

issues and lack of student participation to be their 

primary concerns. The majority of the Bologna Experts 

agreed that the first serious problem in establishing QA 

systems was the lack of an overall quality culture in 

Turkish universities. They have also reported that 

stakeholders have insufficient information about the 

Bologna Process and QA activities across Turkey.  

Unfortunately, some university administrators 

including department chairs and academic leaders do 

not fully understand the importance of QA; in fact, 

óSome long established universities see the QA 

activities as something that is being forced upon themô 

(Bologna Expert). For example, one of the experts 

suggested that rectors and deans should recognize the 

QA activities within the Bologna Process and work to 

eliminate the barriers to the implementation of QA 

measures by providing financial planning and 

addressing program and physical space shortages. The 

lack of awareness of the purpose of QA and the Bologna 

Process among deans and even rectors was cited as a 

serious impediment to the successful implementation of 

a quality culture. Some faculty have not been informed 

about the importance of the Bologna reforms and are not 

committed to implementing new policies and standards.  

The negative attitudes of university faculty seriously 

inhibit QA implementation. At some universities, 

faculty members are resisting the changes required by 

the Bologna Process. As one of the Experts explained, 

this resistance occurs partly due to the óincreased 

teaching workload associated with the Bologna policies, 

which clearly does not foster enthusiasm among 

facultyô. Instructors often complain about the amount of 

paperwork required; óthey feel like slavesô because they 

have to provide detailed official accounts of the 

teaching and evaluation methods used in their classes 

(Bologna Expert). In addition to increasing the already 

heavy teaching workload, QA requirements entail peer 

evaluation of teaching ï a demand that faculty 

particularly dislike. Turkish professors perceive that the 

Bologna Process objectives constrain their freedom of 

teaching. Faculty do not like to be told how to teach; 

some senior professors, especially from the first 

established universities, support traditional teaching 

methods and resist innovations and modern discourses. 

They consider current QA activities 

ódeprofessionalizingô (Bologna Experts). The Bologna 

Experts explained that one of their responsibilities is to 

motivate academics and help them adjust to the 

requirements set by the Bologna Process.  

The Experts were also concerned about the inadequate 

communication between central and institutional bodies 

involved in QA: óADEKs [Academic Assessment and 

Quality Improvement Boards] and CoHE need to 

provide regular feedback on annual assessment reports 

and make these reports open to the public; this would 

motivate universities to engage in developing effective 

quality assurance systemsô (Bologna Expert). The 

Experts pointed out that universities do not receive any 

feedback because of insufficient resources at the 

national level. According to another expert, these 

auditing systems were not working efficiently, and the 

CoHE did not have enough staff to read all the reports. 

The expert suggested that the CoHE should hire 

additional staff in order to increase their effectiveness. 

Better communication at both the institutional and the 

national levels is essential for improving the overall 

quality culture in Turkish universities. Durman (2011), 

the president of the Commission for Academic 

Assessment and Quality Improvements (Y¥DEK), 



 

 

 

believed that assessment results had not been published 

due to the inconsistent data provided by the universities. 

The implementation of QA policies presupposes the 

active participation of all higher education stakeholders 

including the administration (rectors and deans), faculty 

and students. Despite the considerable work on the 

implementation of the Bologna goals and QA, many of 

these important actors seem unaware of the purposes 

and value associated with the process. This lack of 

awareness and, in some cases, resistance to implement 

QA policies pose concerns for Turkish higher 

education, particularly as QA is at the heart of the 

Bologna Process and is becoming an increasing part of 

university activities (Haapakorpi, Geirsd·ttir, and 

Johannsd·ttor, 2013).  

Considering that the purposes of QA are recognition of 

programs and qualifications, promotion of mobility and 

advancement of student-centered teaching, the focus of 

the current QA reform in Turkey should be on inspiring 

universities and their stakeholders to work on 

developing internal quality practices and aligning the 

existing quality culture with those in other Bologna 

states. In addressing the challenges facing Turkey and 

other Bologna states, Sursock and Smidt (2010, 9) 

remind us that Successful implementation of the 

Bologna Process is partly conditional on the capacity of 

institutional leaders to bring institutional coherence to a 

multi-dimensional change agenda, and to explain, 

persuade and motivate staff members and students. 

Therefore, emphasis should be placed on institutional 

responsibility in the further implementation of the 

Bologna Process and HEIs should have considerable 

scope in implementing the change agenda, which they 

must be able to relate to their specific mission and 

objectives, thereby respecting institutional diversity. 

Given that the Bologna Process itself has evolved from 

emphasizing external QA procedures to focusing on the 

institutional level and the importance of internal quality 

mechanisms (Froment 2007), Turkish higher education 

needs to find its own combination that will consider the 

historical, political and social characteristics of a quality 

culture and develop strategies befitting Turkeyôs unique 

conditions while meeting the requirements of the 

Bologna Process.  

As of 2015, European Union has over 90 members and 

affiliates representing 40 of the 47 countries in the 

European Higher Education Area (EHEA). 

In May 2015, ENQA established its 2nd Strategic Plan 

for the next four years   (2016-2020) . It provides 

direction for the associationôs members and affiliates, 

its Secretariat and external stakeholders on the 

organizationôs mission, vision, values and goals and 

how ENQA intends to achieve them. It will inform 

successive annual work plans which will set out the 

objectives, actions and outputs to be achieved each year 

by the association. Over the course of the next four 

years, ENQA will monitor, review and report on the 

implementation of this strategy. 

ENQA is committed to promoting and ensuring that its 

members work in line with the revised Standards and 

Guidelines for Quality Assurance in the European 

Higher Education Area (ESG) as adopted by the 

ministers with responsibility for higher education in the 

EHEA in May 2015 in Yerevan, Armenia. ENQA is 

equally committed to promoting the enhancement of 

quality and the development of a quality culture in 

higher education. 

Over the next four years, ENQA will continue to 

represent its members and affiliates internationally, 

support them nationally and provide them with 

comprehensive services and networking opportunities. 

Vision 

A European Higher Education Area where students 

have access to high quality education and can achieve 

qualifications that are respected world-wide. 

Mission 

As the largest association of quality assurance agencies 

committed to agreed European standards, ENQA drives 

the development of quality assurance by representing 

agencies internationally, supporting them nationally 

and providing them with comprehensive services and 

networking opportunities. ENQA promotes the 

enhancement of quality and the development of a 

quality culture in higher education. 

Values 

ENQA is open to the diversity of higher education 

systems and quality assurance approaches and adheres 

to the following values: 

Transparency. ENQA publishes its policies, procedures 

and criteria for decisions and reports 

Independence. ENQA actively promotes the operational 

independence of quality assurance agencies and 

supports the autonomy of higher education institutions 

Collaboration. ENQA works in a consultative manner 

with its members and affiliates, European partners and 

fellow associations 



 

 

 

Integrity.  ENQA operates with integrity and in a fair, 

equitable, impartial, objective and professional manner 

What might such a focus actually look like? One change 

might be that institutions under review would undertake 

more intensive reviews of the effectiveness of their 

teaching and learning approaches, especially at the 

undergraduate level. Although occasioned by 

accreditation, such reviews would be undertaken from a 

point of departure that begins with an institution and its 

faculty taking visible collective responsibility for 

teaching and learning as opposed to a ñcomplianceò 

response that merely seeks to satisfy the accreditor 

(Kuh, et. al., 2015). Any steps toward moving the focus 

of the process more toward the quality of teaching and 

learning would probably be in the right direction.  

At the national level, Turkey does not have an 

independent and fully functional QA and accreditation 

agency established in line with the European Standards 

and Guidelines. Since 2005, the CoHE has been 

working on creating a fully independent National QA 

Agency (Durman 2011), which is essential for the 

implementation of a QA system. According to Eris and 

Durman (2011), policy-makers considered the 

following approaches: a fully independent agency, an 

agency within the existing legislative framework and a 

private body. While some Bologna Experts believed 

that the process to establish the QA Agency was well 

under way and that Turkey could soon have its own 

national agency, others were less optimistic. Several 

Experts pointed out that the process was extremely slow 

considering that the CoHE has been working on this 

issue since 2005: óTurkey spent considerable time 

trying to understand and plan this process. Two years 

spent on creating the QA agency were not fruitful, 

although necessaryô (Bologna Expert).  

Although QA has moved to center stage in the past 

decade, researchers, such as Huisman and 

Westerheijden (2010, 65) argue that Quality Assurance  

óincreasingly seems to become a play for ministries and 

agencies; quality on the shop floor level and the student 

learning experience certainly have not gained the center 

stage of attention in this developmentô. The Bologna 

Experts mentioned awareness of student involvement in 

QA activities. Increased student involvement in 

university governance and QA is considered another 

impact of the Bologna reforms. Our most important 

stakeholders are students. Although students have been 

now included in some governing councils, student 

representatives often did not have a voting power. 

Despite some progress in this area, student participation 

in QA activities is still limited in Turkey. Initiate and 

strengthen stakeholder involvement in the process of 

quality assurance, and recognize student community as 

your major stakeholderðôStudent Charterô. 

Concluding Comments 

I raise the following second-order questions: Do you 

think you feel empowered to commit to quality 

assurance? What do you think should be the 

relationship, between the national governing bodies and 

the education faculties with regard to quality assurance? 

Until most recent times, Schools and faculties of 

education in Turkey have been guided by different 

organizational bodies. Among the European countries, 

Turkey is the only country that governs the accreditation 

system. I suppose these concerns are most recently 

addressed by establishing the EPDAD, an Association 

for Evaluation and Accreditation of Programs at 

Faculties of Education. As you know it is an 

independent institution responsible for the accreditation 

of educational programs in Turkey and it is authorized 

by Higher Education Institution. EPDADôs aim is to 

contribute to increase the quality of education in Turkey 

by organizing informative studies for Faculties of 

Education on accreditation, evaluation and quality. 

Using defensible approaches to teaching, learning, and 

assessment, EPDAD aspires to develop more qualified 

teachers. In an international level EPDAD has the 

opportunity to share the knowledge and experience with 

the other stakeholders. Thus, improving the quality of 

teacher education via quality assurance and the 

accreditation process is important.  

Having worked with several teacher educators in this 

lovely country since 1996, I have become part of your 

quality assurance builder to improve the quality culture 

of your universities. 

Thank you for this honor and privilege. 

NOTES 

Since 2005, Y¥DEK has had a significant role in the 

implementation. YODEK determines the procedures for 

the assessment and improvement of universitiesô 

academic and administrative services. Y¥DEK defines 

the eligibility criteria for external assessment and 

coordinates quality assessment at the national level. It is 

not just because of your Council of Higher Education or 

within it YODEK directive that we should think of 

quality, rather quality should be a bottom-up approach 

and every one should be conscious of why we should 

worry about quality of our teaching, programs, and 

institutions. HEIs should take charge of quality 

assurance through self-evaluation or self-study. 



 

 

 

Self-evaluation is like looking at ourselves in a ómirrorô. 

This is how we know what our strengths and limitations 

are. The self-study report submitted at the time of 

assessment for accreditation should be self-critical and 

reflective, as inspection and quality control imposed 

from outside would not work (Frazer, 1992).  Self-

evaluation would be an indicator for continuous 

improvement and a first step for ensuring quality. Real 

quality that is sustainable is one that is assessed by self.  

This is how we know what our strengths and limitations 

are. Self-evaluation is like looking at ourselves in a 

ómirrorô. The self-study report required for submission 

at the time of assessment for accreditation should be 

self-critical and reflective, as inspection and quality 

control imposed from outside would not work (Frazer, 

1992). 

Self-evaluation would be an indicator for continuous 

improvement and a first step for ensuring quality. 

Turkey acknowledges the importance of self -study and 

in 2005, a committee called the Assessment and Quality 

Improvement Board (AAQI or ADEK) was established 

by every Turkish university. ADEK is responsible for 

organizing and conducting institution-wide QA 

activities. The ADEK board consists of up to 18 

academic members selected by the senate of each 

university. The ADEK board in each university prepares 

and submits annual reports to the CoHE for academic 

assessment and quality improvement. In 2005, every 

Turkish university established a committee called the 

Assessment and Quality Improvement Board (AAQI or 

ADEK). ADEK is responsible for organizing and 

conducting institution-wide QA activities. The ADEK 

board consists of up to 18 academic members selected 

by the senate of each university. Other national 

organizations directly involved in higher education 

include the Interuniversity Council (IUC), which 

coordinates university activities and prepares 

regulations concerning education and research, and the 

Ministry of National Education, which is the 

parliamentary representative. 

External Quality Monitoring has become mandatory in 

many countries, though it could be a voluntary process. 

The process of external quality monitoring/assurance 

reassures external stakeholders such as employers, 

professional bodies and the general public about the 

legitimate quality of a higher education institution. It 

also offers an impartial and objective mechanism for 

assessing the educational institution by a peer team not 

directly related to the institution. Visit by a peer team is 

a common activity in External Quality Monitoring, 

which critically analyses the self-study report and the 

quality provisions based on established criteria.  The 

peer team checks institutional reports, records and 

policies. It also meets and discusses with the top 

management, principals, HoDs, teachers, students and 

support staff to make its opinion on quality.  In practice, 

External Quality Monitoring is a process of continuous 

improvement, mark of excellence, and recognition of all 

the efforts of the academics by their peers. 

 

Year Events 

1981 
Turkish Government established the Council of Higher Education (CoHE) to give accreditation to higher 

institutions. 

2001 
Turkey signed the Bologna Declaration to initiate the process of educational reforms to improve Turkish 

higher education. 

2005 
The Commission of Higher Education established the Y¥DEK Commission as the national network 

organization for QA. 

2005 
Turkey acknowledges the importance of self-study, a committee called the Assessment and Quality 

Improvement Board (AAQI or ADEK) was established by every Turkish university. 

2006 The CoHE formed the National Qualifications Framework (NQF). 

2007 The Commission for Higher Education qualifications completed the draft report for the NQF. 

2007 

All of the Higher Education Institutes in Turkey have been preparing their annual strategic plans on Quality 

Assurance according to the directives determined by CoHE and according to the performance indicators and 

processes and stages defined by YODEK. 

2008 Every university established the Bologna Coordination Commissions (BCC). 

2009 Additional consultations and national discussions were carried out 

2010 The NQF in the Turkish Higher Education was fully approved in 2010. 

2012 The NQF implementation at the institutional and program level was scheduled. 

2013 
The CoHE describes the NQF as: a system in which qualifications, which are recognized by national and 

international stakeholders and can be related, are structured within a certain organization. 



 

 

 

2015 The NQF this process continued. 

 

Year Author(s) Research Claim 

2003 Mizikaci 
Although Turkey is at an advanced stage of implementing the Bologna Process 

recommendations, significant quality differences exist among the universities. 

2005 CoHE 
Worked on creating a fully independent National QA Agency (Durman 2011), 

which is essential for the implementation of a QA system. 

2005 
Kuruuzuum, Asilkan, 

& Bato Cizel 2 

Improving the Quality Assurance systems in higher education is one of the most 

challenging areas of the reform. They have also reported that stakeholders have 

insufficient information about the Bologna Process and QA activities across Turkey. 

2006 
AESOP Bologna 

Survey 

The findings indicated that Turkey had not encountered any serious difficulties in 

following the Bologna Declaration objectives. 

2006 Karseth 

The new forms of curriculum, emphasizing flexibility, employability and mobility 

within a European market, adapted from the Bologna Process are not compatible 

with Turkish traditional discourses. 

2007 Froment  

Given that the Bologna Process itself has evolved from emphasizing external QA 

procedures to focusing on the institutional level and the importance of internal 

quality mechanisms (Turkish higher education needs to find its own combination 

that will consider the historical, political and social characteristics of a quality 

culture and develop strategies befitting Turkeyôs unique conditions while meeting 

the requirements of the Bologna Process.  

2008 EUA/IAP 
The negative effect of externally imposed university management structures are 

stifling innovative management and creative initiatives.  

2008 
IEP/EUA report; 

Visakorpi et al. 

Students are considered full partners in higher education governance in Europe 

where student participation has been seen pivotal to the Bologna success. While 

Turkey has progressed in fostering student involvement as an aspect of the Bologna 

process, it still needs to óimplement and encourage the participation of students at 

all levels of decision-making with full voting rightsô (Visakorpi et al. 2008, 37).  

2008 Visakorpi et al. 

The imposition of government regulations on universities in Turkey not only affects 

strategic aspects of institutional operation but is also considered intrusive on 

university autonomy by todayôs European standards. 

2009 CoHE 
Academic Assessment and Quality Improvement Boards in some of the HEIs did 

not perform well due to low number of academic personnel.   

2010 Yaĵci 

 Improving the Quality Assurance systems in higher education is one of the most 

challenging areas of the reform. They have also reported that stakeholders have 

insufficient information about the Bologna Process and QA activities across Turkey.  

2010 Sursock & Smidt  

Successful implementation of the Bologna Process is partly conditional on the 

capacity of institutional leaders to bring institutional coherence to a multi-

dimensional change agenda, and to explain, persuade and motivate staff members 

and students. Therefore, emphasis should be placed on institutional responsibility in 

the further implementation of the Bologna Process and HEIs should have 

considerable scope in implementing the change agenda, which they must be able to 

relate to their specific mission and objectives, thereby respecting institutional 

diversity. 

2011 Durman 
Turkey has shown considerable progress in implementing many proposals of the 

Bologna Process. 

2011 Eris and Durman 
 Policy-makers considered the following approaches: a fully independent agency, an 

agency within the existing legislative framework and a private body. 

 
Huisman  & 

Westerheijden 

Although QA has moved to center stage in the past decade, Quality Assurance  

óincreasingly seems to become a play for ministries and agencies; quality on the 

shop floor level and the student learning experience certainly have not gained the 

center stage of attention in this developmentô. 



 

 

 

2011 CoHE 

Refers to itself as a fully autonomous corporate public body responsible for 

planning, coordinating, governing and supervising higher education within the 

provisions set forth in the Constitution and the Higher Education Law. This 

differentiates Turkish higher education from the higher education in other European 

Union nations. 

 

2011  Durman 
A meaningful and successful QA system in learning programs should be based on 

the evaluation of the outputs, or learning outcomes, of programs and course units.  

2011 ENQA 

According to the European Association for QA in Higher Education, a fully 

independent National QA Agency will have many advantages for Turkish higher 

education because national QA agencies develop a culture of quality and set up the 

policies and the guidelines for the external evaluation of HEIs, facilitating quality 

improvement and accountability. Furthermore, the agency will foster the quality of 

Turkish higher education and promote best practices in QA that will be comparable 

and compatible with other higher education systems of the EHEA.  

2012 The National Report 
The development of the NQF had improved student/learner-centered approaches in 

universities. 

2013 Saĵlamer 
Observation--Quality improvement process in Turkey is a óBologna-driven 

movementò. 

2013 

Haapakorpi, 

Geirsd·ttir, & 

Johannsd·ttor   

 

Despite the considerable work on the implementation of the Bologna goals and QA, 

many of these important actors-- all higher education stakeholders including the 

administration (rectors and deans), faculty and students-- seem unaware of the 

purposes and value associated with the process. This lack of awareness and, in some 

cases, resistance to implement QA policies pose concerns for Turkish higher 

education, particularly as QA is at the heart of the Bologna Process and is becoming 

an increasing part of university activities.  

2013 
Saĵlamer   

 

Absent from this discussion is the issue of autonomous university governance which 

was found in a number of examined policy documents and research on the Bologna 

Process and QA. Researchers contend that the Turkish higher education system is 

óover-regulatedô and óhas many limitations on its autonomyô  

 

(According to the EUA report, Turkeyôs higher education autonomy ranked 

relatively low in 2003, with only partial autonomy for setting academic structure 

and course content, dismissing academic staff and deciding student enrolment.  

2014 

Sehriban Bugday 

Ince & Tatiana 

Gounko 

Joining the Bologna Process was considered the most important step in Turkish 

higher education.   

2014 
Bologna Experts in 

Turkey 

The majority of 2014 study participants (Bologna Experts in Turkey) shared the 

view that óthe Bologna Process has become a turning point for Turkey; it has 

enhanced QA in higher education and will benefit all stakeholdersô. In Expertsô 

opinion, óevery activity associated with the Bologna Process will increase the 

overall quality of Turkish higher educationô. 

2015  

ENQA established its 2nd Strategic Plan for the next four years   (2016-2020) . It 

provides direction for the associationôs members and affiliates, its Secretariat and 

external stakeholders on the organizationôs mission, vision, values and goals and 

how ENQA intends to achieve them. 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 

 

 

 

Prof. Dr. Tuĵba YANPAR-YELKEN  

Y¿ksekºĵretim Kalite Kurulu ¦yesi 

Mersin ¦niversitesi ¥ĵretim ¦yesi 

 

Y¦KSEK¥ĴRETĶMDE KALĶTE G¦VENCESĶ VE ¥ĴRETMEN EĴĶTĶMĶNE 

YANSIMALARI  

Uluslararasē ¥ĵretmen Eĵitimi ve Akreditasyon 

Kongresi Deĵerli Katēlēmcēlarē, 

Hepinizi saygēyla selamlēyorum. Ben size 

Y¿ksekºĵretimde Kalite G¿vencesi Ve ¥ĵretmen 

Eĵitimine Yansēmalarē konusunda bir sunum 

yapacaĵēm.  Sunu i­eriĵim aĸaĵēdaki baĸlēklardan 

oluĸmaktadēr: 

1. Y¿ksekºĵretimde Kalite G¿vencesi 

2. D¿nyadan ¥rnekler 

3. T¿rkiyeôde Y¿ksekºĵretimde Kalite G¿vencesi 

4. Y¿ksekºĵretim Kalite Kurulu ve Temel Gºrevleri 

5. ¥ĵretmen Eĵitimine Yansēmalar 

1. Y¿ksekºĵretimde Kalite G¿vencesi 

Bir y¿ksekºĵretim kurumunun veya programēnēn i­ ve 

dēĸ kalite standartlarēyla uyumlu kalite ve performans 

s¿re­lerini tam olarak yerine getirdiĵine dair g¿vence 

saĵlayabilmek i­in yapēlan t¿m planlē ve sistemli 

iĸlemlerdir (Y¿ksekºĵretim Kalite G¿vencesi 

Yºnetmeliĵi, 2015). 

Y¿ksekºĵretimde Kalite G¿vencesinin 

Gerekliliĵi 

 

 

 

 

2. D¿nyadan ¥rnekler 

ENQA (European Association for Quality Assurance in 

Higher Education ) - Avrupa Y¿ksekºĵretimde Kalite 

G¿vence Birliĵi 

EQAR (European Quality Assurance Register for 

Higher Education ) ï Y¿ksek ¥ĵretim Ķ­in Avrupa 

Kalite G¿vence Tescil Kurumu 

EUA (European University Association) ï Avrupa 

¦niversiteler Birliĵi 



 

 

 

CHEA (Council for Higher Education Accreditation-

Y¿ksekºĵretimde Kalite G¿vencesi Akreditasyon 

Konseyi) 

ASEAN (Association of Southeast Asian Nations- 

G¿neydoĵu Asya ¦lkeleri Birliĵi ) 

ESG 

ESG (Standards and Guidelines for Quality Assurance 

in the European Higher Education Area) 

y¿ksekºĵretimde i­ ve dēĸ kalite g¿vence sistemleri i­in 

referans bir dok¿man olarak kurumlar ve kalite g¿vence 

ajanslarē tarafēndan kullanēlmaktadēr. 

ESG Ķlkeleri 

1. Y¿ksekºĵretim kurumlarē, kendi kaliteleri ve 

g¿venceleri i­in temel sorumludurlar. 

2. Kalite g¿vencesi, y¿ksekºĵretim sistemleri, 

kurumlarē, program ve ºĵrencilerin ­eĸitliliĵine 

odaklanēr. 

3. Kalite g¿vencesi, kalite k¿lt¿r¿n¿n geliĸimini 

destekler. 

4. Kalite g¿vencesi, ºĵrencilerin, t¿m paydaĸlarēn ve 

toplumun ihtiya­larē ve beklentilerini gºz ºn¿nde 

bulundurur. 

ESG (Standards and Guidelines for Quality Assurance 

in the European Higher Education Area) 

 

3. T¿rkiyeôde Y¿ksekºĵretimde Kalite 

G¿vencesi 

T¿rkiyeôde Y¿ksekºĵretimde Kalite 

G¿vencesinin Gerekliliĵi 

Å Y¿ksekºĵretim kurumlarēnēn sayēsēnēn fazlalēĵē 

Å T¿rkiyeôdeki mevcut y¿ksekºĵretimdeki ºĵrenci 

sayēsēnēn fazlalēĵē 

Å Eĵitim-ºĵretimde yaĸanan sorunlar 

Å B¿t­e  

Å Gº­le gelen ºĵrenci sayēsē 

Å Kalite ile ilgili kurum ve kuruluĸlarēn azlēĵē ve yaĸanan 

zorluklar 

T¿rkiyeôde Y¿ksekºĵretim ¥ĵrenci Sayēsē 

(www.yok.gov.tr sayfasēndan belirlenmiĸtir.) 

 

Y¿ksekºĵretim Kalite G¿vencesi Yºnetmeliĵi 

23Temmuz 2015ôde Resmi Gazetede yayēnlanmēĸtēr. 

Bu baĵlamda Y¿ksekºĵretim Kalite Kurulu 

oluĸturulmuĸtur.  

4. Y¿ksekºĵretim Kalite Kurulu ve Temel 

Gºrevleri 

1. Kurumsal Dēĸ Deĵerlendirme 

2. Akreditasyon Kuruluĸlarēnēn Tescili 

3. Kalite K¿lt¿r¿n¿ Yaygēnlaĸtērma 

1. Kurumsal Dēĸ Deĵerlendirme S¿reci (Detaylē 

bilgi kalite.yok.gov.tr adresinde yer almaktadēr) 

Aĸaĵēdaki ºl­¿tlerde deĵerlendirme Kurum i­ 

deĵerlendirme raporuna dayalē olarak yapēlēr.  

Kurum Hakkēnda bilgiler 

Kurum Kalite G¿vence Sistemi 

Eĵitim ve ¥ĵretim 

Araĸtērma ve Geliĸtirme 

Yºnetim Sistemi 

Sonu­ ve Deĵerlendirme 

 

 



 

 

 

2. Akreditasyon Kuruluĸlarēnēn Tescili 

 

3. Kalite K¿lt¿r¿n¿ Yaygēnlaĸtērma Faaliyetleri 

Eĵitimler, ¢alēĸtaylar, Toplantēlar, projeler vb. 

5. ¥ĵretmen Eĵitimine Yansēmalar 

1. Y¿ksekºĵretim kurumlarēnda kurum k¿lt¿r¿ olarak 

kalite g¿vencesinin benimsenmesi 

2. Standartlarēn oluĸturulmasē ve standartlara uyum 

­abalarē (Eĵitim-¥ĵretim standartlarē, program 

yeterlikleri vb.) 

3. ¥ĵretmen yeterliliklerin belirlenmesi (MEB ve 

TYY¢) 

4. ¥ĵretmen Eĵitimine Yansēmalarē ï Eĵitim ve 

¥ĵretim ¥l­¿tlerinin saĵlanmasē 

Programlarēn s¿rekli izlenmesi ve g¿ncellenmesi 

Programlarēn tasarēmē ve onayē 

¥ĵrenci merkezli ºĵrenme, ¥ĵretme ve deĵerlendirme 

¥ĵrenme kaynaklarē, eriĸilebilirlik ve destekler 

Eĵitim-ºĵretim kadrosu 

¥ĵrencinin kabul¿ ve geliĸimi, tanēnma ve 

sertifikalandērma 

¦niversiteler Ķ­in ¥neriler 

Å Y¿ksekºĵretim Kalite G¿vencesi Yºnetmeliĵi dikkate 

alēnmalēdēr. 

Å Y¿ksekºĵretim kalite kurulu ­alēĸmalarē sistematik 

olarak izlenmeli ve yapēlmasē gerekenler yerine 

getirilmelidir. 

Å Y¿ksekºĵretim Kalite Kuruluônun hazērladēĵē 

kurumsal i­ ve dēĸ deĵerlendirme ºl­¿tleri dikkate 

alēnmalēdēr. 

Å Y¿ksekºĵretim kalite g¿vencesi konusunda 

uluslararasē geliĸmeler izlenmelidir. 

Å T¿rkiye Yeterlilikler ¢er­evesi (TY¢) ve T¿rkiye 

Y¿ksekºĵretim Yeterlilikler ¢er­evesi (TYY¢) kalite 

g¿vencesinde ºnemli bir ºl­¿t olarak esas alēnmalēdēr. 

Å Program akreditasyonunun saĵlanmasē ve 

yaygēnlaĸtērēlmasē i­in gerekli ºzendirici ­alēĸmalar 

yapēlmalēdēr. 

Å ¦niversitelerde ve fak¿ltelerde kalite g¿vencesi 

farkēndalēĵē geliĸtirilmelidir 

Å T¿rkiyeôdeki kalite g¿vencesi ajanslarē, ulusal ve 

uluslararasē kalite g¿vencesi standartlarēna uygun 

olmalēdēr. 

Å Kalite s¿re­lerinde ºĵrenci, ºĵretim elemanlarē, iĸ 

d¿nyasē ve diĵer b¿t¿n paydaĸlarēn gºr¿ĸ ve ºnerileri 

gºz ºn¿nde bulundurulmalēdēr. 

Å Kalite g¿vence sistemi, ºĵrencilerin alēmēndan iĸ 

d¿nyasēnda istihdamēna kadar olan geniĸ bir yelpazede 

deĵerlendirilmelidir. 

¥ĵretmen Yetiĸtirme Ķ­in ¥neriler 

Å ¥ĵretmen yetiĸtirme programlarē, kalite g¿vencesi 

standartlarēna uygun geliĸtirilmeli ve niteliĵi g¿vence 

altēna alēnmalēdēr. 

Å MEB ºĵretmen yeterlilikleri, TY¢ ve TYY¢ dikkate 

alēnmalēdēr. 

Å Nitelikli ºĵretmen adaylarē yetiĸtirmek i­in ºĵrenci 

merkezli eĵitim yapēlmalēdēr. 

Å Dersler, staj vb. uygulamalar, istihdam odaklēlēk 

dikkate alēnarak geliĸtirilmelidir. 

Å Kalite deĵerlendirmeleri i­in kurum olarak s¿rekli 

hazērlēk yapēlmalēdēr. 

A) Kurumsal Deĵerlendirme 

Eĵitim Fak¿lteleri i­ deĵerlendirme s¿re­lerini 

ger­ekleĸtirmeli, bu s¿re­te nicelikten ziyade niteliĵe 

odaklanmalēdēr. ¥rneĵin, ger­ek anlamda ºĵrenci 

merkezli ºĵrenme saĵlanabiliyor mu? vb. 

B) Program Akreditasyonu 

Eĵitim Fak¿ltelerindeki program y¿r¿t¿c¿leri 

akreditasyon konusunda gºn¿ll¿ olmalē ve kalite 

Program Bazlē Tescil Yetkisi Almēĸ 

Akreditasyon Kuruluĸlarēndan 

bazēlarē 

Tescil 

Ge­erlilik 

S¿resi 

Eczacēlēk Eĵitimi Programlarēnē 

Deĵerlendirme ve Akreditasyon 

Derneĵi 

Aralēk 2016 

Eĵitim Fak¿lteleri Programlarēnē 

Deĵerlendirme ve Akreditasyon 

Derneĵi 

Ekim 2016 

Fen, Edebiyat, Fen-Edebiyat, Dil ve 

Tarih Coĵrafya Fak¿lteleri ¥ĵretim 

Programlarē Deĵerlendirme ve 

Akreditasyon Derneĵi 

Nisan 2018 

Hemĸirelik Eĵitim Programlarē 

Deĵerlendirme ve Akreditasyon 

Derneĵi 

Aralēk 2016 

Mimarlēk Akreditasyon Kurulu Nisan 2017 

M¿hendislik Eĵitim Programlarē 

Deĵerlendirme ve Akreditasyon 

Derneĵi 

ķubat 2018 

Tēp Eĵitimi Programlarēnē 

Deĵerlendirme ve Akreditasyon 

Derneĵi 

Mart 2017 

Veteriner Hekimliĵi Eĵitim 

Kurumlarē ve Programlarē 

Deĵerlendirme ve Akreditasyon 

Derneĵi 

Aralēk 2017 



 

 

 

g¿vencesi standartlarēnē ger­ekleĸtirmek i­in gerekli 

d¿zenlemeleri yapmalēdērlar. 

Eĵitim-ºĵretimde nitelik sorunlarēnē gidermede kalite 

g¿vencesi en ºnemli yol haritasēdēr. 

 

ñKalite hi­bir zaman sona ermeyecek bir seyahattir.ò 

Tom Peters 
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¥zet  

Bu araĸtērmanēn amacē, ºĵretim elemanlarēnēn 

programlarēn akreditasyonuna iliĸkin gºr¿ĸlerinin 

belirlenmesidir. Bu ama­la ó¥ĵretmen eĵitiminde 

akreditasyon ­alēĸmalarēna yºnelik neler 

yapēlmaktadēr?ô sorusu yanētlanmaktadēr. Bu 

araĸtērmada nitel araĸtērma yºnteminden 

yararlanēlmēĸtēr. Araĸtērmanēn deseni durum ­alēĸmasē 

olarak belirlenmiĸtir. Araĸtērmada nitel veri toplama 

tekniklerinden yapēlandērēlmēĸ a­ēk u­lu anket 

kullanēlmēĸtēr. Gºr¿ĸme sorularē Eĵitim Fak¿lteleri 

Programlarēnē Deĵerlendirme ve Akreditasyon Derneĵi 

(EPDAD)ônin yayēnlamēĸ olduĵu EPDAD 

Akreditasyon El Kitabē (2016)ônēn ó¥ĵretim 

Elemanlarēna Sorulacak Sorularô bºl¿m¿nden 

alēnmēĸtēr. A­ēk u­lu anket; ºĵretim elemanlarēnēn 

ºzellikleri, ºĵrenci ºzellikleri, ºĵrenme-ºĵretme s¿reci, 

eĵitim ortamlarē ve fak¿lte etkinlikleri olmak ¿zere 5 

bºl¿m¿ i­eren sorulardan oluĸmuĸtur. Araĸtērmanēn 

­alēĸma grubunu bir ¿niversitenin eĵitim fak¿ltesinde 

gºrev yapmakta olan ºĵretim elemanlarē 

oluĸturmaktadēr. ¢alēĸma grubunun belirlenmesinde 

gºn¿ll¿l¿k esas alēnmēĸtēr. Araĸtērmanēn ºrneklemini 

belirlerken kartopu tekniĵinden yararlanēlmēĸtēr.  

Gºr¿ĸme sonucunda elde edilen verilerin 

­ºz¿mlenmesinde betimsel analiz tekniĵinden 

yararlanēlmēĸtēr. ¥ĵretim elemanlarēnēn gºr¿ĸlerini 

yansētmak i­in doĵrudan alēntēlara da yer verilmiĸtir. 

Toplanan verilerin ēĸēĵēnda, akreditasyon s¿recine 

girerken ¿niversitelerdeki ºĵretim elemanlarēnēn gºr¿ĸ 

ve ºnerilerine baĸvurularak, eksiklik ve sēnērlēklarēn 

tamamlanmasē gerektiĵi belirlenmiĸtir. Araĸtērma 

sonucunda, eĵitimde kalite ve standartlarē 

yakalayabilmek i­in ¿niversitelerin eĵitim-ºĵretimin 

her alanēnda kendilerini geliĸtirmeleri gereĵine 

ulaĸēlmēĸtēr.  

Anahtar Kelimeler:  Akreditasyon, Kalite, ¥ĵretmen 

Yetiĸtirme, Y¿ksekºĵretim    

 

Abstract  

The purpose of this study is to determine the views of 

the instructors on the accreditation of the programs. For 

his purpose, the question óWhat are the studies for 

accreditation goals in teacher education?ôis answered. 

Qualitative research method was used in this study. 

Case study method was used for his study. A structured 

open-ended questionnaire from qualitative data 

collection techniques was used in the study. The 

interview questions were taken from the óQuestions to 

be asked to Teaching staffô section of the EPDAD 

Accreditation Manuel (2016) published by the 

Assocation fort he Evaluation and Accreditation of 

Education Faculty Programs (EPDAD). Open-ended 

questionnaire was formed by five parts including the 

characteristics of the instructors, the student 

characteristics, the learning-teaching process, the 

education environments and the faculty activities. The 

study group of the study is the academic staff a 

universityôs faculty of education. Volunteering was 

taken as the basis fort he study group. The snowball 

technique was used when determining the sample of the 

study. In the analysis of the data obtained as a result of 

the interview, descriptive analysis technique was used. 

To reflect the views of the instructors direct citations 

have been included. In the light of the collected data, it 

was determined that the deficiencies and limitations 

should be completed by consulting the opinions and 

suggestions of the academicians in the universities when 
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entering the accreditation process. As a result of the 

study, it is necessary that the universities develop 

themselves in all areas of education and training in order 

to attain quality and standards in education.   

Keywords: Accreditation, Quality, Teacher Training, 

Higher Education    

1. Giriĸ  

Cumhuriyetin ilk yēllarēndan itibaren nitelikli ºĵretmen 

yetiĸtirmek i­in ­eĸitli tip ve d¿zeyde bir­ok kurum 

gºrev yapmēĸtēr. 1982 yēlēnda bu gºrev ¿niversitelere 

verilmiĸtir. Y¿ksekºĵretim Kurulunca ºĵretmen 

yetiĸtirmede deĵiĸiklik ve yeniliklerin gerekli olduĵuna 

karar verilmiĸ ve 1996 yēlēnda Y¥K ve D¿nya 

Bankasēônēn birlikte y¿r¿tt¿ĵ¿ hizmet ºncesi ºĵretmen 

yetiĸtirme sistemini de kapsayacak ĸekilde deĵiĸiklikler 

yapēlmēĸtēr. 1997 yēlēnda 8 yēllēk zorunlu eĵitime ge­ilip 

okullarēn yeniden d¿zenlenmesinin ardēndan 1998-1999 

ºĵretim yēlē itibariyle ¿niversitelerin eĵitim fak¿lteleri 

yeniden yapēlandērēlmēĸtēr. Bu projenin ama­larē 

doĵrultusunda programlar geliĸtirilmiĸ, eĵitim-ºĵretim 

materyalleri kullanēlmaya baĸlanmēĸ, ºĵretim 

elemanlarēnēn kendilerini geliĸtirmelerinin yolu a­ēlmēĸ, 

pedagojik formasyon dersleri ve zorunlu derslerde 

d¿zenlemeler yapēlmēĸ ve ºĵretmen eĵitiminde 

uygulama okullarē gibi yararlē uygulamalar 

baĸlatēlmēĸtēr (Y¥K, 1998).   

K¿reselleĸen d¿nyada geliĸim ve bu geliĸime baĵlē 

deĵiĸim ka­ēnēlmazdēr. Toplumun her alanēnda deĵiĸim, 

­aĵēn gereklerine ayak uydurmak, teknolojik geliĸimleri 

takip edebilmek ve bireylerin geliĸimine katkēda 

bulunmak i­in gerekmektedir. Eĵitim de bu geliĸime 

baĵlē deĵiĸime tabi olan bir alandēr. Eĵitimin ­aĵēn 

gereklerine ayak uydurabilmesi i­in yeniliklere ayak 

uydurup s¿rekli bir devinim i­inde bulunmasē 

gerekmektedir. G¿n¿m¿zde eĵitim kurumlarēnēn 

yeniliklere ayak uydurup, geliĸebilmeleri ve kalite 

kavramēna ulaĸabilmeleri i­in belli standartlara sahip 

olmalarē gerekmektedir. Kalite, bir ¿r¿n¿n bilinen en iyi 

ºzellikleri b¿nyesinde taĸēmasē durumu olarak ifade 

edilebilir (TDK, 2009). ¥zdemir (1995, 379)ôe gºre 

kurumlarda kalite saĵlanabilmesi i­in o kurumda 

gºrevli olanlarēn da baĸarēya giden yolun kaliteden 

ge­mekte olduĵunun ve ¿retim esnasēnda hata olmamasē 

gerekliliĵinin bilincinde olmasē gerekmektedir. 

óAkreditasyon, kuruluĸlarēn ¿­¿nc¿ bir taraf­a 

belirlenen teknik ºl­¿tlere gºre ­alēĸtēĵēnēn baĵēmsēz ve 

tarafsēz bir kuruluĸ tarafēndan onaylanmasē ve d¿zenli 

aralēklarla denetlenmesiô olarak tanēmlanmaktadēr 

(TDK, 2004). Y¿ksekºĵretim Kalite G¿vencesi 

Yºnetmeliĵinde yer alan tanēma gºre akreditasyon, 

dēĸarēdan kabul gºrm¿ĸ bir kurum tarafēndan belirlenen 

standartlara gºre bir y¿ksekºĵretim programēnēn 

deĵerlendirilmesi anlamēna gelmektedir (Resmi Gazete, 

2016).  

Kalite ­alēĸmalarēnēn eĵitim kurumlarēnda artmasē 

eĵitim kurumlarēnēn aralarēndaki rekabetin hēzla artmasē 

ve kurumlarēn gºrev ve sorumluluklarēnē daha ciddiyetle 

yapmakta olmasēndan dolayē ºnemlidir (Herg¿ner, 

1998, 17). Y¿ksekºĵretimde kaliteyi saĵlamak i­in 

eĵitim ortamlarē ve eĵitimsel faaliyetleri iyileĸtirilmeli, 

yenilik­i yºntem ve teknikler kullanēlmalēdēr. Bunun 

yanēnda, kaliteyi artērmak i­in fiziki altyapēyē 

g¿­lendirmek gibi yapēsal ­alēĸmalar yapēlmasē, ºĵretim 

elemanlarēnēn ºzl¿k haklarēnda iyileĸtirme yapēlmasē da 

kaliteyi artērmada faydalē olacaktēr (¥zer,.vd., 2011, 64)  

Y¿ksekºĵretimde kalitenin artērēlmasēna yºnelik 

akreditasyon ­alēĸmalarēnēn kuruma, ºĵrencilerine ve 

kamuya bir­ok yararē bulunmaktadēr. Akreditasyon 

ĸeffaflēk ve hesap verme unsurlarēnē i­erdiĵi i­in 

kurumlar, belli standartlara ulaĸmakla ve aldēklarē 

kararlarē da kamuya duyurmakla y¿k¿ml¿d¿rler. 

Akreditasyonun bazē yararlarēnē ĸu ĸekilde 

ºzetleyebiliriz:  

1) Eĵitim kurumlarēnēn standartlarēnēn 

m¿kemmeliyetini saĵlama konusunda bilgi 

sahibi olunabilir,  

2) Mezun olunan y¿ksekºĵretim kurumunun 

akademik kalite d¿zeyi iĸverenler tarafēndan 

bulunabilir,  

3) Y¿ksekºĵretim kurumlarēnda kalite g¿vencesi 

olur,  

4) Gelecek i­in plan yapma olasēlēĵē yaratēr,  

5) Uluslararasē derece ve diplomalar arasēnda 

uyum saĵlar,  

6) Kurumlarda ­alēĸanlarēn sorunlarē ortaya 

koyma ve ­ºzme olanaĵē saĵlar,  

7) Akreditasyon, veli ve ºĵrencilerin kuruma olan 

g¿venini artērēr,  

8) Deĵiĸim programlarēnēn uygulanmasēnē 

kolaylaĸtērēr (Aktan ve Gencel, 2007, 4).     

¥ĵretme ve ºĵrenme, akreditasyon s¿recinin en ºnemli 

ºĵeleridir. ¦nal (1999, 345)ôa gºre kaliteyi etkileyen 

unsurlar ºĵretmen, ºĵrenci, fiziki ortam ve teknoloji, 
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yºneticiler ve programdēr. Taĸ (2004, 30)ôa gºre 

eĵitimde d¿nya standartlarēnē yakalayabilmek i­in ilk 

ºnce ºĵretmen eĵitiminin kalitesini artērmak gerekir ve 

yetiĸen ºĵretmenler de daha nitelikli ºĵrenciler 

yetiĸtirmelidir. Bu y¿zden, ºĵretmen yetiĸtirme 

programlarē y¿ksek kalite ve nitelikte ºĵretmen 

yetiĸtirme eĵilimindedirler. Eĵitim fak¿ltelerine 

ºĵrenciler ¥l­me, Se­me ve Yerleĸtirme Merkezi 

(¥SYM)ônin uyguladēĵē Lisans Yerleĸtirme Sēnavē 

(LYS)ôna girerek aldēklarē puanlarēn hesaplanmasēyla 

tercih etmeleri sonucunda yerleĸmektedirler (K¿lek­i & 

Bulut, 2010, 211). ¥ĵretmen eĵitiminde aday 

ºĵretmenlerin se­iminden baĸlayarak, hizmete 

baĸlamadan ºnceki eĵitim s¿re­lerinde d¿nya 

standartlarēnda eĵitim verebilmek ­ok ºnemlidir.  

Eĵitim fak¿ltelerinin akreditasyonunu ABDôde NCATE 

(National Council for Accreditation of Teacher 

Education- ¥ĵretmen Eĵitimi Ulusal Konseyi) isimli 

konsey y¿r¿tmektedir ve toplamda 20 standart ve 69 

gºsterge bulunmaktadēr (Bakioĵlu ve Baltacē, 2010, 

289). T¿rkiyeôdeki eĵitim fak¿ltelerinin kalitesinin 

akreditasyon, deĵerlendirme ve bilgilendirme 

­alēĸmalarē yapēlarak y¿kseltilmesini ama­layan Eĵitim 

Fak¿lteleri Deĵerlendirme ve Akreditasyon Derneĵi 

(EPDAD) 2012ôde kurulmuĸtur. T¿rk ºĵretmen eĵitimi 

akreditasyon modeli ile g¿ncel eĵitim ºĵretim 

yaklaĸēmlarēnē benimseyen ve uygulayan nitelikli 

ºĵretmenler yetiĸtirilmesi ve bu eĵitimin denetimlerle 

sistematikleĸmesi, ayrēca hizmetin sunulduĵu kiĸilere de 

bu eĵitimin belli standartlara gºre y¿r¿t¿ld¿ĵ¿n¿n 

g¿vencesinin verilmesi hedeflenmiĸtir (EPDAD, 2016a, 

14) . EPDAD ºĵretmen eĵitimi standartlarēnē ºĵretimin 

planlanmasē, uygulanmasē ve deĵerlendirilmesi, 

ºĵretim elemanlarē, ºĵrenci, fak¿lte-okul iĸbirliĵi, 

tesisler, k¿t¿phane ve donanēm, yºnetim ve kalite 

g¿vencesi olarak yedi ana baĸlēkta tanēmlamēĸtēr 

(EPDAD, 2016b, 2-5).  

Bu araĸtērmanēn amacē, eĵitim fak¿ltelerinde gºrevli 

ºĵretim elemanlarēnēn programlarēn akreditasyonuna 

iliĸkin gºr¿ĸlerinin belirlenmesidir. Bu ama­la 

ó¥ĵretmen eĵitiminde akreditasyon ­alēĸmalarēna 

yºnelik neler yapēlmaktadēr?ô sorusu yanētlanmaktadēr.  

2. Yºntem  

Bu araĸtērmada nitel araĸtērma yºntemlerinden 

yararlanēlmēĸtēr. Araĸtērmanēn deseni durum ­alēĸmasē 

(case study) olarak belirlenmiĸtir (Yēldērēm & ķimĸek, 

1999). Bu ­alēĸmada, ºĵretim elemanlarēnēn 

akreditasyon ­alēĸmalarē esnasēnda genel olarak 

programlarēna dair d¿ĸ¿nceleri tespit edilmeye 

­alēĸēlmēĸtēr. Veriler yapēlandērēlmēĸ a­ēk u­lu anket 

vasētasēyla toplanmēĸ ve nitel analiz tekniĵiyle 

temalandērēlēp bulgulara yorumlar yapēlmēĸtēr.  

2.1. ¢alēĸma Grubu  

 Araĸtērmanēn ­alēĸma grubunu bir ¿niversitenin eĵitim 

fak¿ltesinde gºrev yapmakta olan ºĵretim elemanlarē 

oluĸturmaktadēr. ¢alēĸma grubunun belirlenmesinde 

gºn¿ll¿l¿k esas alēnmēĸtēr. Araĸtērmanēn ºrneklemini 

belirlerken kartopu tekniĵinden yararlanēlmēĸtēr. 

Kartopu ºrneklemi i­in eĵitim fak¿ltesinde eĵitim 

programlarē ve ºĵretim bºl¿m¿ bºl¿m baĸkanēndan 

ºneriler alēnmēĸ ve bu s¿rece ñbu konuda en ­ok bilgi 

sahibi kimler olabilir? Bu konuyla ilgili olarak kim veya 

kimlerle gºr¿ĸmemi ºnerirsiniz?ò sorularēyla 

baĸlanmēĸtēr (Patton 1987, 56). Eĵitim fak¿ltesinde 

gºr¿ĸme yapēlan ºĵretim elemanlarēnēn gºr¿ĸleri 

alēndēk­a elde edilen bazē isimler kartopu gibi 

b¿y¿yerek devam etmiĸ ve bazē isimlerin daha ­ok ºn 

plana ­ēktēĵē gºr¿lm¿ĸt¿r. Bu sayede gºr¿ĸme yapēlmasē 

gereken ºĵretim elemanlarē belirginleĸmiĸ ve sayē 

azalmēĸtēr. Sonu­ olarak araĸtērmanēn ­alēĸma grubunu 

farklē branĸlarda eĵitim fak¿ltesi ºĵrencilerine ders 

veren yedi ºĵretim elemanē oluĸturmuĸtur.  

     

2.2. Veri Toplama Aracē  

A­ēk u­lu anketin sorularē Eĵitim Fak¿lteleri 

Programlarēnē Deĵerlendirme ve Akreditasyon Derneĵi 

(EPDAD)ônin yayēnlamēĸ olduĵu EPDAD 

Akreditasyon El Kitabē (2016)ônēn ó¥ĵretim 

Elemanlarēna Sorulacak Sorularô bºl¿m¿nden 

alēnmēĸtēr. A­ēk u­lu anket; ºĵretim elemanlarēnēn 

ºzellikleri, ºĵrenci ºzellikleri, ºĵrenme-ºĵretme s¿reci, 

eĵitim ortamlarē ve fak¿lte etkinlikleri olmak ¿zere 5 

bºl¿m¿ i­eren 13 sorudan oluĸmuĸtur. Anketin i­ 

ge­erliĵini saĵlamak amacēyla on uzmandan gºr¿ĸ 

alēnmēĸtēr. Uzmanlardan dokuzu a­ēk u­lu anket 

sorularēna onay vermiĸtir. Ge­erlilik oranē 0,78 olarak 

bulunmuĸ ve bu ge­erlik yeterli bulunmuĸtur.  

     

2.3. Verilerin ¢ºz¿mlenmesi  

Gºr¿ĸme sonucunda elde edilen verilerin 

­ºz¿mlenmesinde betimsel analiz tekniĵinden 

yararlanēlmēĸtēr (Yēldērēm ve ķimĸek, 2008, 223230). 
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¥ĵretim elemanlarēnēn gºr¿ĸlerini yansētmak i­in 

doĵrudan alēntēlara da yer verilmiĸtir.   

3. Bulgu ve Yorumlar  

Bu araĸtērmada elde edilen bulgular, ºĵretmen 

eĵitiminde program deĵerlendirme ve akreditasyon 

konusunda ºĵretim elemanlarēna sorulan sorulara 

verilen cevaplar; ºĵretim elemanlarēnēn ºzellikleri, 

ºĵrenci ºzellikleri, ºĵrenme-ºĵretme s¿reci, eĵitim 

ortamlarē ve fak¿lte etkinliklerine yºnelik bulgular 

olmak ¿zere beĸ kategoride incelenmiĸtir. Elde edilen 

bulgular alt temalar halinde ele alēnmēĸ ve 

yorumlanmēĸtēr.   

  

3.1. ¥ĵretim elemanlarēnēn ºzelliklerine ait 

bulgular  

Araĸtērmaya katēlan ºĵretim elemanlarēnēn, kiĸisel 

ºzelliklerine ait gºr¿ĸlerini belirten iki maddeye ait 

bulgular aĸaĵēda verilmiĸtir.   ¥ĵretim elemanlarēnēn 

­alēĸmalarēna ve bu ­alēĸmalara verilen desteklere 

iliĸkin sorulara verilen cevaplar incelendiĵinde ºĵretim 

elemanlarēnēn hepsinin profesyonel geliĸimlerine ºnem 

verdiĵi, ge­tiĵimiz yēl ve bulunduĵumuz yēlda ­eĸitli 

konularda ­alēĸmalar yaptēklarē gºzlemlenmektedir. 

Veriler derinlemesine incelendiĵinde her bir ºĵretim 

elemanēnēn farklē konular ¿zerinde yoĵunlaĸtēĵē 

gºzlenmektedir. ¥ĵretim elemanlarēndan bazēlarē 

­alēĸmalarēyla ilgili ĸu ifadeleri kullanmēĸtēr.  

óLisans sēnēf ºĵretmenliĵi, Y.Lisans Eĵitim programlarē 

ve ºĵretimi, Doktora Sosyal Bilgiler ¥ĵretmenliĵinden 

mezunum. ¢alēĸma alanlarēm; bilimsel okuryazarlēk, 

bilimin doĵasē, bilim ve teknolojinin topluma etkileri, 

eylem araĸtērmasē ve ºĵretmen eĵitimi ¿zerinedir. 

Bilimin doĵasē konusu uzun yēllar ­alēĸtēĵēm bir konu, 

bunun ¿zerine etkinlikler geliĸtirerek ºĵrencilerin bu 

konudaki algēlarēyla ilgili araĸtērma yapēyorum.ô  

óDaha ­ok alanēmla ilgili ­alēĸmalar yaptēm. Ge­en yēl 

sēnēf yºnetimi ve liderlik; bu yēl ise ºrg¿tsel zehirlenme, 

teftiĸ ve y¿ksekºĵretimde yaĸam kalitesi gibi konulara 

yºneldim.ô    

Aynē maddenin verilerinde ºĵretim elemanlarēnēn 

­oĵunluĵunun ­alēĸmalarēnda ¿niversite veya fak¿ltenin 

desteĵini aldēklarē gºzlemlenmiĸtir. Bu ĸekilde ifade 

eden ºĵretim elemanlarēnēn gºr¿ĸ¿ ĸu ĸekildedir.  

ó¦niversitem bilimsel ­alēĸmalara dahil olmam 

noktasēnda bana destek oluyor, bununla ilgili hi­bir 

sēkēntē yaĸamēyorum. Kongre gºrevlendirmelerimiz ve 

dergilere gºnderdiĵimiz makalelerin ¿cret teĸvikleri 

konusunda desteĵi oluyor.ô  

óYurti­i ve yurtdēĸē bilimsel etkinliklerine katēlēm i­in 

¿niversite tarafēndan destekler veriliyor.ô  

¥ĵretim elemanlarēnēn kendilerini tam olarak hazēr 

hissetmedikleri dersleri verme konusunda verdikleri 

cevaplar incelendiĵinde araĸtērmaya katēlan ºĵretim 

elemanlarēnēn ­oĵunun kendilerini tam olarak hazēr 

hissetmedikleri dersleri verme durumunda kaldēklarē 

belirlenmiĸtir. Yanētlar incelendiĵinde genellikle zaruri 

durumlar ­er­evesinde derslerin ºĵretim elemanlarēna 

verildiĵi ve bu gibi durumlarda ºĵretim elemanlarēnēn 

­eĸitli sēkēntēlarla karĸēlaĸtēĵē gºr¿lmektedir. Bu konuda 

ºĵretim elemanlarēndan bazēlarē ĸu sºzleri dile 

getirmiĸlerdir.  

óEvet oldu. Bºl¿mde hoca olmadēĵē gerek­esiyle 

yºnetim kurulu kararē ile ¿zerime verilen dersler oldu.ô  

óEvet, bu durumda derse hazērlēk i­in ekstra zaman 

harcamak gerekti.ô  

 Aynē soruya kendini hazēr hissetmediĵi derse girme 

durumunda kalmadēĵēnē belirten ºĵretim 

elemanlarēndan bir tanesi bu durumla karĸēlaĸmasēnēn 

her hangi bir sēkēntē teĸkil etmeyeceĵini ĸu sºzlerle dile 

getirmiĸtir.  

óAlanēm dēĸēnda hi­bir derse girmek zorunda kalmadēm. 

Eĵitim kºkenli olduĵum i­in Ana Bilim Dalēônda girmek 

zorunda kalsam bile ­ok sēkēntē yaĸayacaĵēmē 

d¿ĸ¿nm¿yorum.ô    

3.2. ¥ĵretmen adaylarēnēn ºzelliklerine ait 

bulgular  

Araĸtērmaya katēlan ºĵretim elemanlarēnēn, ºĵretmen 

adaylarēnēn ºzelliklerine ait gºr¿ĸlerini belirten iki 

maddeye ait bulgular aĸaĵēda verilmiĸtir.  

¥ĵretmenlik becerilerini uygulama fērsatēna iliĸkin 

maddeye verilen cevaplar incelendiĵinde araĸtērmaya 

katēlan ºĵretim elemanlarēnēn ­oĵunluĵunun ºĵretmen 

adayē olan ºĵrencilerinin ºĵretmenlik becerilerini 

uygulama fērsatēna sahip olduĵunu d¿ĸ¿nd¿kleri 

gºr¿lmektedir. ¥ĵretim elemanlarēnēn verdikleri 

cevaplarda ºĵretmenlik becerilerini; ºĵretmenlik 

uygulamasē ve okul deneyimi dersleri kapsamēnda, 

ayrēca ºĵretim dersleri i­erisinde ­eĸitli etkinliklerle 

ºĵretmen adaylarēnēn uygulama fērsatē yakaladēĵēna yer 
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verilmiĸtir. Bu ĸekilde ifade eden ºĵretim 

elemanlarēndan birinin gºr¿ĸ¿ ĸu ĸekildedir.  

ó¥ĵretim derslerinde ve staj derslerinde ºĵrencilerin 

uygulama fērsatē vardēr. ¥ĵretim derslerinde 

ºĵrendiklerini okullarda uygulama yapacaklarē ºdevler 

veriyorum.ô   

Aynē soruya uygulama fērsatēna ­ok az sahip 

olunduĵunu dile getiren ºĵretim elemanē konuyla ilgili 

farklē boyutlarē ĸu ĸekilde ifade etmiĸtir.  

ó¥ĵrenciler derslerde teorik olarak gºrd¿kleri bilgileri 

uygulama fērsatēna ­ok az sahip oluyorlar. Ders 

kapsamēnda grup­a yapēlan uygulamalar da sēnērlē 

kalēyor. Staj okullarēnda ya da diĵer derste farklē 

ºĵretim teknik ve yaklaĸēmēnē uygulama ĸansē 

verildiĵinde yapamēyorlar. Uygulamada ne kadar 

ºĵretim teknik ve yºntem gºsterilse de ºĵrencinin 

uyguladēĵē yºntem sunuĸ yolu, soru-cevap teknikleriyle 

sēnērlē kalēyor. ¥ĵrenmeye a­ēk olma, etkinlik geliĸtirme 

gibi becerilerden yoksun olmalarē b¿y¿k problem. 

Uygulama derslerinde yapēlan grup ­alēĸmalarēnda da 

bir­ok sorun yaĸanēyor. Gruplara ayrēlan ºĵrenciler 

arasēnda gºrev paylaĸēmē vs. nedenlerden dolayē 

problemler ­ēkēyor, grup ­alēĸmalarē da istenilen 

d¿zeyde yapēlamadēĵēndan bu becerilere sahip olmadan 

mezun olunduĵunu d¿ĸ¿n¿yorum.ô  

¥ĵrencilerin giriĸ nitelikleri a­ēsēndan yeterliliklerine 

ait bulgulara yºnelik óBu programdaki ºĵrenciler giriĸ 

nitelikleri a­ēsēndan yeterli midirler? Baĸarēlē olmak i­in 

gerekli akademik birikime sahip midirler? Ķyi birer 

ºĵretmen olmak ¿zere motive olmuĸlar mēdēr?ô 

sorusuna verilen cevaplar incelendiĵinde ­eĸitli 

olumsuz durumlar gºze ­arpmaktadēr. ¥ĵretim 

elemanlarēnēn verdiĵi cevaplarda okula d¿ĸ¿k puanla 

istemsiz gelme ve akademik birikim yetersizliĵinin 

¿st¿ne bir de atanma kaygēsēnēn yarattēĵē d¿ĸ¿k 

motivasyon belirgin ĸekilde ºĵrenciyi etkilemektedir. 

Bu ĸekilde ifade eden ºĵretim elemanlarēndan 

bazēlarēnēn gºr¿ĸleri ĸu ĸekildedir:   

óYeterli olduklarēnē d¿ĸ¿nm¿yorum ve yeterli akademik 

birikime sahip olmalarē da zorlaĸēyor.           Kēsmen de 

olsa motive olduklarēnē d¿ĸ¿nm¿yorum.ô óBu konuda, 

ºĵrencilerin d¿ĸ¿k puanla bºl¿me gelmeleri, lise 

d¿zeyinde pedagojik altyapē edinmemiĸ olmalarē ve sēnēf 

mevcutlarēnēn fazla olmasē gibi unsurlarēn yanē sēra 

atanma g¿­l¿ĵ¿ d¿ĸ¿k motivasyon unsurlarē olarak ºne 

­ēkmaktadēr.ô   

óSosyal bilgiler programēna gelen ºĵrenciler bu bºl¿me 

isteyerek geldiklerini ifade ediyorlar ancak daha 

sonraki yēllarda atanma kaygēsē, iĸ bulamama, baĸka 

alternatifler bulamama gibi nedenlerden dolayē mesleĵe 

ve derslere olan ilgi ve motivasyonlarēnda ciddi olarak 

d¿ĸ¿ĸ oluyor.ô 

 Aynē maddeye verilen bir cevapta ise ºĵrencilerin 

uygulamalē dersler sonrasēnda motivasyonlarēnda artēĸ 

olduĵunu belirten ºĵretim elemanēnēn gºr¿ĸ¿ de ĸu 

ĸekildedir.  

ó¥ĵrencilerimiz genelde motivasyonlarē d¿ĸ¿k 

geliyorlar; fakat buradaki uygulamalē derslerle ve 

sahada ºĵrencilerle buluĸtuktan sonra motivasyonlarē 

artēyor mesleĵe karĸē. Akademik birikim konusuna 

gelinecek olursa, ortalama bir d¿zeyde olduklarē 

sºylenebilir, ­ok nadir giriĸ nitelikleri yetersiz ºĵrenci 

var, genelde ek kontenjanla gelenler.ô  

3.3. ¥ĵrenme-¥ĵretme s¿recine ait bulgular 

Araĸtērmaya katēlan ºĵretim elemanlarēnēn, ºĵrenme-

ºĵretme s¿recine ait gºr¿ĸlerini belirten ¿­ maddeye ait 

bulgular aĸaĵēda verilmiĸtir.  

ó¥ĵretmen adayē performansēnē deĵerlendirmek i­in 

hangi yºntemler kullanēlmaktadēr?ô sorusuna verilen 

cevaplar incelendiĵinde ºĵretim elemanlarēnēn 

­oĵunluĵunun sēnav, ºdev, uygulama ve sunumlara 

ºnem verdiĵi gºzlemlenmiĸtir. Ayrēca projeler, 

sºzl¿/yazēlē raporlar, ders materyali geliĸtirme, ders 

planē hazērlama gibi yºntemler de bazē ºĵretim 

elemanlarē tarafēndan kullanēlmaktadēr. Son olarak 

performansa yºnelik etkinlik dosyalarē, internet sayfasē 

oluĸturma, video ­ekip izleme ve eleĸtirme, grup 

­alēĸmasē gibi yºntemler de az da olsa kullanēlmaktadēr. 

Kullanēlan yºntemler verilen derslerin konu ve 

ºzelliklerine gºre farklēlēk gºstermektedir. Bu maddeye 

yºnelik bazē ºĵretim elemanlarēnēn gºr¿ĸleri ĸu 

ĸekildedir.  

óHer t¿rl¿ sēnav sorusu (a­ēk, kapalē u­lu sorular, 

­oktan se­meli sorular, boĸluk doldurma, diagramlar, 

kavram haritalarē, kavram karikat¿rleri vs.), araĸtērma 

ºdevleri, sunumlar, projeler ºdevleri, mutlaka saha 

uygulamalarē, ders planlarē, her sunum i­in mutlaka ¿­ 

ya da iki boyutlu dijital materyaller.ô  

ó¥ĵretmen adaylarēnēn performanslarēnē 

deĵerlendirmek i­in her derse uygun farklē yºntemler 

uyguluyorum. Materyal dersi i­in ºĵrencilerden 

internet sayfasē oluĸturmalarēnē istiyorum. Verdiĵim 
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ºdevlerde bilgisayar temelli 2 ve 3 boyutlu materyaller. 

Bunlarēn ders sunumlarēnē ve deĵerlendirmelerini kendi 

internet sayfalarēna koyuyorlar. Drama dersinde; 

belirli yºntem ve teknikleri ºĵrettikten sonra bunlarēn 

uygulamasēnē yaptērarak performanslarēnē 

deĵerlendiriyorum. ¥zel ºĵretim dersinde, her hafta 

anlattēĵēm yºntem/teknik ile ilgili ders planē, ºrnek 

uygulamalarē okullarda uygulatēyorum. Uygulamalarēn 

videosunu ­ekiyorlar ve bunu derste izleyerek 

eleĸtiriyor ve deĵerlendiriyoruz. Bireysel farklēlēklar 

dersinde, ºĵrencilere konuyu anlattēktan sonra 

okullarda uygulama yapacaklarē ºĵretme stili ile ilgili 

etkinlikler veriyorum ve bunu deĵerlendiriyorum. Fen 

ºĵretiminde, kavram ºĵretimi ¿zerine ºĵrencilere 

bunlarē anlattēktan sonra okullarda bunlarē 

deneyecekleri etkinlikler yaptērēyorum.ô  

 Araĸtērmanēn ºĵretme-ºĵrenme s¿recine dair óEĵitim 

programēnda birbiri ile ºrt¿ĸen temel bºl¿mler var mē? 

¥nemli boĸluklar mevcut mu?ô maddesine verilen 

cevaplara baktēĵēmēzda ºĵretim elemanlarēnēn farklē 

gºr¿ĸlerde olduĵu gºzlemlenmiĸtir. Bazē ºĵretim 

elemanlarē derslerin birbirini tamamladēĵēnē 

d¿ĸ¿nmekte, bazēlarē ise bazē derslerde ºn koĸula dikkat 

edilmeden derslerin yanlēĸ sēralama ile verildiĵini dile 

getirmektedir. Bu maddeye yºnelik bazē ºĵretim 

elemanlarēnēn gºr¿ĸleri ĸu ĸekildedir.  

óEĵitim programēmēzda dersler birbirini tamamlēyor, 

boĸluĵu bērakēn yoĵun bir programdan sºz etmek 

m¿mk¿n.ô  

 óBazē derslerde ºn koĸula dikkat edilmemiĸ. Mesela 

ºĵretim ilim ve yºntemleri dersi eleĸtirel d¿ĸ¿nme 

dersinden sonraya konulmuĸ veya bilimsel araĸtērma 

dersi rapor yazmadan sonraya konulmuĸ.ô  

 Eĵitim-ºĵretim s¿recinin ºnemli yardēmcēlarē olan 

materyallerle ilgili maddeye verilen yanētlar 

incelendiĵinde ºĵretim elemanlarēnēn ­oĵunluĵunun 

eĵitim-ºĵretim s¿recini destekleyen yeterli sayēda 

bilgisayara sahip olduĵu fakat bu bilgisayarlarēn 

genellikle beĸ yēldan fazladēr kullanēldēĵē 

gºzlenmektedir. Gerekli yazēlēmlarēn ise genellikle 

¿niversitenin baĵlē olunan biriminden taleple veya proje 

yoluyla temin edilebildiĵi ifade edilmiĸtir. Ayrēca, 

¿niversitenin teknik desteĵinin de ­ok iyi olduĵu 

belirtilmektedir. Bu maddeye iliĸkin bazē gºr¿ĸler ĸu 

ĸekilde ifade edilmiĸtir.  

 óBilgisayarlar yeterli, bilgisayar programlarē g¿ncel. 

ķu an kullandēĵēm bilgisayar 5 yēllēk bir bilgisayar. 

Sorun olduĵunda teknik servise haber veriyorum ve 

sorunu hallediyorlar.ô  

 óTeknik donanēmla ilgili hi­bir problemimiz yok. 

A­ēk­asē, bilgisayar belki 8-9 yēllēktēr; ama iyi durumda 

hi­bir sēkēntē yok, zaten olsa bile deĵerli 

teknisyenlerimiz bizi bu konuda her zaman 

destekleyerek, hi­bir zaman sēkēntē duymamēza izin 

vermemiĸlerdir.ô  

3.4. Eĵitim ortamlarēnēn deĵerlendirilmesine ait 

bulgular  

Araĸtērmaya katēlan ºĵretim elemanlarēnēn, eĵitim 

ortamlarēnēn deĵerlendirilmesine ait gºr¿ĸlerini belirten 

dºrt maddeye ait bulgular aĸaĵēda verilmiĸtir.  

Eĵitim ortamlarēndan en ºnemlisi olan dersliklerle ilgili 

olan maddeye verilen cevaplar incelendiĵinde genel 

olarak sēnēflarēn k¿­¿k, sēnēf d¿zeninin yanlēĸ ve sēnēf 

mevcutlarēnēn da fazla olmasē nedeniyle problemler 

yaĸandēĵē belirlenmiĸtir. Bunun yanē sēra, teknik ve 

teknolojik donanēmēn kēsmen yeterli olduĵu fakat bazē 

eksiklerin olduĵu ifade edilmiĸtir. ¥ĵretim 

elemanlarēndan bazēlarēnēn bu maddeye yºnelik 

ifadeleri ĸu ĸekildedir.  

óSēnēflarēmēz k¿­¿k, tahtadan geriye doĵru dikdºrtgen 

olarak uzanmakta. Tahtalar ve projeksiyon yansēlarē 

al­ak seviyede kalēyor. Arka sēralarda oturan 

ºĵrenciler saĵlēklē bir ĸekilde takip edemiyor. Sēnēf 

mevcutlarēnēn fazla olmasē da 50dk ders s¿resinde 

ºĵrenciyi bunaltēyor.ô  

óSēnēflarēmēz ºĵrenci mevcuduna gºre biraz dar ve 

kalabalēk bir ortamda havalandērma problemi az da 

olsa yaĸēyoruz; ama onun haricinde ºĵretim 

yºntemlerini uygulamak da, teknolojiyi kullanmak da 

hi­bir problem yaĸamadēĵēmēz gibi iyi bir donanēma 

sahip olduĵumuzu d¿ĸ¿n¿yoruz, odalarēmēz da yeterli 

geniĸlikteler.ô  

óDers verdiĵimiz sēnēflar eĵitim ºĵretim yapmak i­in 

uygun deĵil. ¢oĵu derste sēnēflar ­ok kalabalēk oluyor 

ve sēnēf d¿zeni ders anlatēmēnē zorlaĸtērēyor. Bazē 

uygulama derslerinde de hareketli sandalyelere gºre 

boĸ bir alana ihtiya­ oluyor bu a­ēdan da sēnēflar bu 

d¿zene uygun olmuyor. Teknolojik olarak da eksiklikler 

­ēkabiliyor. Bunu da kendi imkanlarēmēzla ­ºzme 

yoluna gidiyoruz. (¥rneĵin, hoparlºr olmayan sēnēfa 

hoparlºr getirme gibi.)ô  




